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Many teachers and adiministrators in educntion

have exoressed dissatisfaction with the way teachers
are evaluated; the evaluation oroc2ss has little effect
on imoroving classroom inatruction.

This revort summests a different manner of as-
sisting teachers in personal and professional growth
which improves classroom instruction. The key is in
the rhilosovhy and svstem of teacher evaluation.

A section is devotedl to the need for a chance
in evaluation stratesy and another to the nrocess of
self-actualization as it aoplies to education. Con-
siderable svace is miven to an exvlanation of the sten
b7 sten self-actualization nrocess used in this oro-
Ject. |

The apnendixes are full of actual documents which
illustrate how the orocess works and what took placa
over a period of six'to eisht months with nine teszchers
and on2 princinal. TFor the saka of svace, only five of
the nine teachers were used as examples. Sheir names
have been substituted with letters: A, B, C, D, and .

Personal reaccions of the varticinants, comchresive
evaluations by the teschacn and nrincinal, and many nos-
itive oubtcomas of the nrocess indicate that it was very

worthwhile for moat of +the marticinunts,
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Just as cvaluation should be an intremal parkt of
the instructional process with sbtudents, 30 must it be
for tenchers and vrincirals, Peachers and »rincinals
shonld not delay the imvortant business of teacher
evalvuation until the ond of the school year. Iunstedad,
the should work torether resularly in developing and
sharvening food self-assessing tools and skills to be
used to imorove instruction. This rvenort offers in-
sight into such skills and tools.

The works, theories, and vhilosophy of Abraham
Maslow excited the curiosity of this writer and serve
ag a foundation for the nroject. It is for this rea-

son that Maslow is referred to throughout this revort.
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SURF=AUMIALTAATTON s THG DEVILOPM S50 aAllD MEBANING

During the 1940's and 50's ibraham Faslow, o noted
humanistic psveholonist, did considerable research into
tha rationale on which psychological theravy is based.
What he discoveret was ravolutionary:lthe science of
paycholoey, just as medicine, is cecared to the sick in-
stead of the healthy. laslow contended that until c¢lin-
ical nsychologists vere c2rtain as to what a nsycholom-
ically person was, their trzatment of the sick would
lack direction. To Maslow, treatment of the emotionally
ill should be based on the asttitudes and behaviors of
the healthy, well functionins human bainz instead of
the sick, which had been a Freudian assumption. Mas-
low, therefore, b2gan extensive research into the habits,
attitudes, and characteristics of nealthy, noranal peo-
ple who seemed well adjusted to society.l .

From nis rasearch. iiaslow concluded that the secure,
well adjusted person gozs throuch an imnortant «rowth nro-
cess which he called "self-actualization." The term is
nnt original with laslow, but his research is probably

most extensive in the arsa. KMany othsr osycholozists

e

1

Colin Wilson, fow Pathunvs In Fsvenolomy: daslow and
tho Fosa~Wr~ui1 n Payolution, Hew York: Taplinmer Lub-

lisnine Qomnany, 1972, ©. 171,
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such as Carl Rogers and Kurt Goldstein have their own
definitions of self-actualization. But according to
Maslow, "All definitions accépt or imply acceptance
and expression of the inner core of self, i. e., act-
uvalization of these latent canacities, .and potential-
ities, full functioning, availability of human and ner-
sonal essence."2
lMaslow also developed a hierarchy of human needs
in which he explained human motivation. He maintained
that all humans have needs which fall into five levels:
physiological, safety, love, esteem, and self-actualiza-
tion. Vhen one is satisfied, then‘it is possible to move
up to the neit level.3 At the apexiof the needs scale
is the need for self-actuanlization, or as Maslow says,
"The need to become everything that one is capable of
becoming;."4 It is very important for the first four

levels to be satisfied if the person is to have a good

2Abraham H., Maslow, Toward A Psychology of Being, 2nd
ed.; new York: Var, Wostrand Reinhold Company, 1968,
pe. 197,

SWilson, Op. cite, Pe 183.

“Ibid., p. 163.




opnortunity to self-actualize. At first Maslow felt
certain that a nerson could not self-actuzlize unless
he first fulfilled his ohysiological, safety, love, and
esteem needis. Before nhis death, in 1970, he decided

hat self-actualization does nobt necesaarily occur

5

when lower needs are meant.
Maslow's search into the méaning and implications

of self-actualization was extensive, and in one work he

lists and explains 43 major nronositions about this pro-

cess.6 Wight and Doxsey have combined and condensed the

list to )& characteristics of the self-actualizing verson.

Caraful conaideration of thess behavior characteristics

will oprovide more insight into what a self-actualizing
person is:

l. Superior Perception of Reality--able to judpge
both situations and peopnle more accurately than
less healthy versons.

2. Acceotance of 3elf, of Ofthers, and of llature-~-an
anpreciation of the vuniaueness and intrinsic val-
ue of each individual (including oneself) and na-
ture as it is exverienced.,

3. Onontaneity-~-the capacity to exmerience and to
resrond to that exverience with full awareness
and aovreciation of feelinss engendered.

4, Provlem-Centering--the capability and tendency
to lose ones2lf in o meaningful task.

5« Dotachment and Nesire for Privacy--the ability
to be alone with on2's own thoushts and creative
nursuits.,

6. Autonomy and Resistance to Resist Tneulturation--
inds2nendance in judrement, with the ability to
forimulate his own values and standards within the

S.aslow, on. cit., vo. 137-214,




press of culture.

7. FPrashness of Anpreciation and Richness of Emotion-
al Reaction--related to svontaneity, above.

8. Higher Fraouency of Peak Experiences-=Maslow con-
tended that the person who is more spontaneous,
more willing to experience, and more in touch with
his feelings will have deeper, almost nystical ex-
periences.

9. Stronger Identification with the Human Svecieg--
feelins for others that extends beyond friends,
family, race, or nationality to mankind in gen-
eral.

10, iiore Effective Interpersonal Relationships--the
ability to establish close, undemanding and non-
possissive relationships with a few persons and
effective even though not close relationships
with a larser number of persons outside this
small sroun,

11. Democratic Character Structure--respect for others,
no need to exert power or control over others.

12, Ethical Certainty--well-develoned system of values,
ethics, and ideals for the regulations of one's
own life.

1%. Unhostile Sense of Humor--svontaneous sense of
humor related to the situation; not destructive
or hostile.

14, Creativeness-~creative approach to life in gen-
eral, the ability to identify fresh solutions to
life's daily problems.

Maslow asserted that, "Healthy, self-actualizing
peonle are most intesgrated in another way. In them the
conative, the dognitive, the affective and the motor are
less separated from each other."® The self-actualizing
classroom teacher who combines these domains can do more
to effect vositive =rowth and develooment in himself, in

his fellow teachers, and in his students. This practicum

l 7

albert R. Wight and James R. Doxey, Measurement of Affect
and thz Humanizins of =Education, Salt Lake City: Inter-
atate Lducational Resource Service Center, 1972, pp. 66=67,

8;

laslow, OpD. cit., 0. 208,




set out to assist teachers at selmont Junior High in
actualizing their vnotentials in orier to become more
effective teachers. '
A NZED FOR CHANGE IN TE:CH&ER EVALUATION

Lffective teacher evaluation is necessary to the
imorovenent of the instructional orocess and is the pri-
mary supervisory role of the principal.9 Tnere is con-
siderable research which provides evidence of the need
to appraise teacher attitudes and methods. This premise
is supporteé by pilot studies done by the Co-omerative
Promram in Education Administration and the co-opera-
tive action research on the group dynamics of the Assoc=-
iation for Supervision and Curriculum Develonment.lo

"he rationale for teacher evaluation and the methods

used to assess zrowth are imvortant issues in this reoort.

One of the most pooular ways of evaluating teachors
is to rate thom based on a preprinted list of perform-
ance standards. (See Aopendix A for ekamples;) The NEA
Research Division found 58 vnercent of all urban school
systems using standard teacher rating svstems. These

roting systems have one thinz in common: they all sort

qJ. liinor Cwynn, Theory and Practice of Supervision, New
fork, Dodd, tead, and Comrany, 1951, on. 19-22.

10191@" De 40L.,




teachers into ranks similar to A, B, C, D, F students
with little teacher consul’ca’cion.l1
Surveys conducted by the NEA of teachers' reactions
to the way they are evaluated by their suvervisors reveal
much teacher dissatisfaction. In her review of the sup-
vey resoonses, Hazel Davis note~ that "21'percent of
the teachers did not know wheti. r or not written eval-
uations of their work had been made."12 She further
states that 28 percent of the teachers indicated they
saw no written evaluation of their performance; more
then 50 percent held nemative views about the manner
in which they were evaluated; and 70 percent of the
teachers reported that their evaluations had little
or' no impact on imﬂroving tleir teaching.13
Davis concluded that, "Progress would seem to lie
in the direction of the fullest varticivatior or class-
room tsachers themselves in efforts to realiie the bune-
fits that seem possible in vrofessional evalnation of

l
teachers! services'.'lL

11The Secondary School Princioal In Action, ed. by Laonard

b. Kraft, Ym. C. Brown Uomnany Publisners, 1971, p.186.
Ibid., p.191.

11n5d., pp. 190-191.

l“xb;g., p. 191,

12




Hain and Smith alse axovress dissatisfaction with
tha teacher rating svatem as a means for improving ine-
stretion. They recommend that standards and procedures
be developed Jointly by the nrincipal and teacher in-
volvad.l5 The nrocess of working tomether as a team
in devaloping an evaluation stategy or tool would cer-
tainly improve communications between the principal
and the teacher and thus be of mutual benefit. An
important tenet of gmood evaluation in education is
mutual understanding between the verson being eval-
uvated and the evaluator. liost traditional teacher
evaluation systems do not encourage mutual vnderstand-
ing. This practicum did.

Melvin Tower oprovides an interssting comment on
the value of teacher evaluation which is bassd on an
projeet involving the Indianavolis public schools.
Teachers and orincinals were asked to rank 20 in-ser-
vice nractices in terms of tha benefits received. Tea=
chers ranked princivnals' evaluations of teachers seven-

16 .

teenth, and princivals ranked them nineteenth. Nei-

ther felt that their present system of evaluating tea-

1550mn He Hain and George J. Smith, "How Princivals Rate
Teachers", American School Board Journal, 155, Febru-
ary, 1968, 18,

lsselncted Readin~s on General Supervigion, ed. by James

Henld, Louis Xomano, and ilicholas Geor:siudy, London:

The iiacmillan Comnany, 1970, p. %%9.




chers was effective in imoroving the teaching~-learn-
ing process.

This princioal's exreriences with teacher eval-
uation, both, as a classroom teacher and administrator,
re-enforce the research referred to above: the tradi-
tional method and philosophy of teacher evaluation have
little positive effect in imnroving the teaching-learn-
ing process. The process of self-actualization, which
is the subject of this revort, does more to assist tea=
chers in improving the teaching-learning process than

the traditional te.hnioues of teacher evaluation.

This writer does not provose that all formal tea-
cher rating systems be discarded. Nor does he main-
tain that only one systen should be used to the exslu-
sion of others. In the view of this writer, a system
of self-actualization for tecachers could supplement, if
not replace, the systems already being used. It should
ulso be noted that this system may not be valuable for
all teachers. Only the teacher and principal who put
it into practice can decide on its real merit.

SELF-ACITUALIZATION IS USEZFUL FOR CLASSROOI TEAJHERS

Traditionally many teachers have relisd heavily

on princinals and other sunervisors for direction in




improvins their toaching vorformance, Althoupgh prin-
cinalas' and sunervisors' constructive apnraisals of
teachar nerformanca can ba helpful to teachers, there
i3 no substitute for objective self-appraisal of one's
own growth and develonment, Certainlv, one generally
has more motivation for strivinz to fulfill his own
roals than those placed uvon him by another oarson,
The self=-actualization process encourages the teacher
to sat his own personal and professional goals. The
princival's role is to helyr the teacher look at hime
self realistically 2nd assist the teacher in actual-
izin® into the kind of "teacher-peorson" which the tea-
cher really wants to become. This principal found +%ha%®
all lLeacher particinants wanted to become better persons
as well as teachz:rs. Aovnendix C containg =oals formu-
lated by five of the teachers involved in this project;
the goals are referred to as the "ldeal lMe-Teacher",
This orocess was varticularly useful for teachers
in at least three different ways: it encouraged then
to sat meaningful soals for their own self-imorovement;
the prouess rave Lhem an opnortunity to see theumselves
mora realisticallvs and it halpved teachers in actual-
izineg parsonal and professional ocualitizs which increased
their effecbivéness 15 human beings ant classroom teachsara.

"eae thros areas, and otaers as well, will be explored
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in creatar dentha in this revort., The important thing
at this roint is that the reader understands that thia
system was dasiesned esvpecially for teachers, and it
was found to be of great value to most of the clags-

roon teachers who participatead.

SELF-ACTUALIZATION

SEXPLANATION OF THx
5 'OR TZACHERS

B
PROCESS B

Tae Process Muat Be Voluntary

The teacners should be informed that the aim of
this orocess is to agsist them in self-imorovement. A
f1l). exvlanation of the roles of the princival and the
teacher should be miven. A brief written resume of the
step by sten process should also be made available to
each interested staff member. Such a resume is found
in Appendix B.

The princinal should be very explicit that there
is no rmarantee of success, and each teacher should
think about the orocess and discuss it with the vprin-
ciral before making a decision to oarticirate. Never-
thelass, teachars must feel free to droo out of the nro-
jeet whenever they desire. It is crucial that no ores-
sure be exerted on anyone to get involved; the decision
must be an individual one without nrezsure from the staff
or the orincinal. Both the nrincival und the teacher nust
feal comfortable wita the teachners' involvenent. The orin-

cipal should explain that interested stuff members should
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take the initiative with him, 1if they want to set in-
volved. All should be assured that their participea-
tion is voluntary with no revercussions for non-parti-
pation, It must also be made clear that nothing con-
corning the process will be oplaced in personnel re-
cords, unless the teacher wants the information to be
included,

‘"his project was imvlemented at Belmont Junior
Hizh, which has a staff of 15 teachers. At the out-
set, nine teachers decided to participate. Of the nine,
one resigned her teaching vosition, but she was re-
placed by a firat year teacher who became involved in
the self-actualiéation prncess after beins on the staff
for five months. After comnleting the third step of
the nrocess, one teacher lost interest and dropped out.
A total of eight teachers voluntarily particivated in

the process.

The Particivants Renresented A Gond Crogs Section

The particinants were varied in educational philos-
ophv, years of teach%ne experience, sax, and in social
backeround. Prior to this nracticum, two had progressive
orientations, and the other six were moderate to tradi-

tional. Yoors of exznarience ranped from one to 14 with
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the averaze of all the teachars at 4.5 years of exverience,
Thore were four males and four females from four differ-
ent varts of the countrv. Two held master's derreess,

and each svecialized in a different subjeect area. About
the only thines which they held in common were: they

were all married, and each expressed a desire to im-

prove thair teaching.

The Process Involves Eight General Stens

The teacher participant goes through eight general
steps which are designed to help him actualize notential
oualities. There can be deviation from the steps, de-
pending on the needs and desires of the teacher. Approx-
imately six months are needed to comvlete the stevs; this
derends on the individual-- his commitment and personal
organization. Before each step is completed the prin-
cinal and teacher agree on the next activity and date
for the subsequent meeting. Appendix B provides a resume
of the eight stensy; howaver, each sten of the self-act-
ualization process, which is subject of this report, is
discussed below,

Step One: The "Ideal le-Teacher":

The teacher carefully, and independently, formu-
lates a list of aualities, traits, or characteristics

vhich he feels would make him the ideal +teacher, if he




could actualize them. ‘Toachers ar: encourased to dream
about the way thev would really like to be, and then
characteriza this dream in a series of statementsor
phrasas in any random ordsr. The princin2l encour-
ares the teachers not to be reluctant or afraid to
write anything, for nothing is held amainst the per-
son in any way. The orincipal has the chance to prove
that he means what he says wita his actions; he must
agsure the teachers with his words and actions that he
can be trusted. Since teachers are not hold account-
able by the orincinal to actualize their ideal teacher
qualities, they are more comfortable in listing things
which may be very difficult to achieve. Teachers must
hold themselves accountable, if'anyone is.

The punctuation, neatness, spelling, or form of
the "Ideal Me-Teacher" are of little conseguence. The
teacher must not be permitted to compromise feelings or
asvirations due to the format of the activity. The im-
portant issue i3 that the teacher exnresses himself
sincerely, honestlv, and enthusiastically.

Anpendix C contains actual descriotions of the
nTdeal Ho-Teacher" by some of the varticinants in this
practicum. HNobtice that the first step was completed

in oenltember-- the berinnine of the school vear.




Step Two: The "tin-low leacher" By The Frincinal:

Uoon comrletion of the "Ideal He-Teacher" lisi of
oualities and characteristics for which the teacher
is striving to actualize, it is given to the principal.
The vnrinecipal then formulates a series of statements
indicating where he feels the teacher is at that time
in relationshi» to the teacher's percevtion of the ideal
teacher. The onrincipal points out any discrenancy or
consistency which he senses or has observed in the tea-
cher between the "Ideal ie-Teacher" and the "Me-Now
Teacher".

To be effective, the principal must be well acquaint-
ed with the teacher. 1In all cases this principal had
wvorked with the varticinants for one, two, or three
vears. After implemanting this vrocess with a teacher
_ there is little question that the two will better know
and understand each other.

Neither the princival or the teacher has anything
 to prove in this ster of the vrocess. For instance, the
vrincional need not back up evarything he says with con-
crete examples, A princinal should be fair and refor to
actual exanoles of perfbrmance whenever poasible. The
nrincioal's statements or definitions of where he feels

the tesccher is must boe tuned entirely to what the teacher

I T
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wants to actualize in himselil~- not what the orinci-
nal mizht want the teacher to become. Nothing said
or done in this process is used aeainst the teacher,
and the teacher must be convinced of this if it is to
ve effective.

Teachers' verceptions of their "Ideal Me-Teacher"
and "Me-Now Teacher" differed greatly in emphasis,
length, and thoroughness. Some teachers listed eight
ideals while otheuvs listed as many as 48. (See Appendix
C for comparicon.)

The principal does not share his "le=~Now Teacher"
exnlanations with the teacher until the teacher.has
developed his own "Me-Now" definitions(nexzt step) ex-
plaining srecifically where he thinks he is in his own
growth and develooment toward actualization of his ideal
teacher.,

"Me=-Now Teacher" exolanations written about teacher

particivants by this nrincipal are found in Appendix D.

Stevo Three: 'Taec "le=-iiow Teacher" By 'The Teacher:

Steps two and three take place at the same time.
Yhile the orincizal is writing a series of gstatements
or definitions relative to the teacher's ideal self,
tha tancher does the same thinm. The princivnal must

encouraze the teacher to ve objective, honest, and




solf-assessing. At this voint, the teacher is only con-
cerned in describins his attitudes, values, teaching
skills, oersonal attributes, etc., as they exist or

as thev are. He is not concerned in this steo with

the way he would prefer things to bhe. .

The teacher must not feel inhibited in his writ-
ten exvression because he is afraid the principal will
catch a missvelled word or a poorly punctuated sentenca.
Instead the writer should look inwardly for the truth
about his actual verformance and do his best to verbal-
ize the discrepancy or consistency between the way things
are ("le-liow") and the way he would like things to be
("1deal Ne").

Many teachers indicated that it was much easier
to describe the way they would really like to be as
persons or as teachers than it was to exnlain where
they were presently in their nersonal growth and deve-
lopment. It was a healthy, self-vrovocative exercise
in self-analysis of verscnal and professional qualities.
Covnies of teachers' "Me-Now" clarifications are in
Avovendix .

_Step Four: Inproving Communication With:Numbers:

‘Me teuczher and principal rate their "le-Now Teacher"

on a scale of one to 20. "The ratings ars not shared at

37
oy
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.this time betwaen the two narbticas. Hazch item or char-
acteristic is nsgirned a number by its writer. The
highest number indicatad the ideal. 1In other words,

20 means that the person feels he has totally actual-
ized the ideal aquality for which he is striving. The
lowar the number, the sreater the discrepancy between
what the teacher wants to become and where the teacher
is in his actual verformance. Bach statement is rated
in terms of the dermraz of actualization that has occur-
red in the view of each viriter-~ the princinal and tea-
cher.,

The orimary ourvose of the ratins scale is to
heln sharpen communication between the two narties.
What cannot be exoplained in words might be clarified
with nuambers.

If the taeacher has 20 statements characterizing
his "Tdeal Me-Teacher" and, therefore,20 clarification
statements in his "Me=low Tcacher", then numerically
speaking his idsal teazher would be 400 (20 x 20).

If the ratinsgs on the "ia-llow Teacher" statements
total 150, then the difference in numbers between
where the seacher is and where he wants to be the
»anaral ranme for self-actualization. In sten five

¢ne nrincival and teacher comoromise their ratings
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as ther weilrh actunl verfermance avainst the teacher's
ideals.

The ratinT svstem do2s not tell the teacher how
001 or bald he is. It only aids the vprincipal and
teacher in recogniziﬁg digecrepancies between their
verceptions. The numbers may also help both see more

clearlyv the distance between the ideal and the real.

Step Five: Achievinzg Comoromise:

The teacher and princival come together to dis-
cuss the "lie-Now Teacher" statements which each pre-
vared. The main purpose of their meetin:igs is to reach
definite understanding and agreement about where the
teacher's level of performance is relative to where
he would like it to be. The theory is that two hon-
est versnectives are better than one in helvning a
nerson ain deever insisht into his own strersths
and needs. The tcacher and principal discuss, ques=-
tion, and compare their "ie-Now" statements in a non-
threatening, carinz way. Any discrepancy in feeling
or judgement should be compromised. The result of
the compromise is reflected in a nezctiation of the
numerical ratinss. For instance, if the teacher rates
himseli 12 aad the nrincinal rates the teacher 14,
then the vrincioal talkes the initiative to compromise

the rating at 1l3.

£
,\"}_‘ . ,)
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This crincinal found it helnful to begin the con-
farence with a roview of the ourcose of the entire nro-
cass and to raassure the teacher that nothing would
be used arainst him. £ach teacher understood that
a recular evaluation would be comoleted on him by the
princinal at the end of the year or semester. Tea-
chers were told that none of the information resulting
from this process would be nlaced in their versonnel
files unless the teacher reouested this be done.

After reading my "lMe-lNow" statement, the teacher
waa ask to read his aloud, and we then discuésed and
clarified our views. It was intriguing that the ratings
were so close; gencrally we were within two or three "
noints of each other, and the words seemed fairly con-
sistent witr the ratings.

With most teachers, two or three one hour con-
ferences were needed to rsach agreement.

Step 8ix: Deciding On A Self-Actualizabion Level:

it iy

At the conclusion of the dialogue in the fifth
steo the compronised ratings are totaled, and a real-
istiec level of actualization for which the teacher and
principal will strive is agreed upon,

This writer develoved a personal growth chart on

ench teacher waich demosirates movement toward the
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actualization level, which the tencher and orincinal
feel is withiu the potential of the teacher. For
example, if the teachar's perfect ratinz is 300 (20
noints times 15 statements), and hie "lHe-Now" total

1s 130 (compromised total of points.on each statement
times 15 statenents), then a self-ectualization range
might be set at 225 to 255. Some of the growth charts
used with ©teachers are contained in Appendix F,

If the teacher can achieve this gemeral level of
actualization and exverisnce a feelinm of self-fulfill-
mant from having realized his potential; if he feels
his performance is more consistenf with his ability;
and if he faels more in harmony with himself; then the
nrocess of self-actualization which Maslow describes
is probably occuring.l7

Steo Seven: Developine Strategies:

After the initial dialogues ang, setting an actual-
ization level, the teacher and princival agree on some
stratepies for heloing the teacher achieve self-actual-
ization. The stratexies were implemented over a period
o approximately six months,

Th2 heart of this process is self-will, If the pro-

€3ss is poing to be effective, the teacher must have a

Smeetadn oy

17Robert ¥, Bishler, Pgycholosy Avolied to Teaching,

tew York: Houghton MIfflin Gomoany, 1971, prot75.
571, |

's’m_a
oy




detormination and will to activate latent skills, feel-
inia, and attitudes inLo rurnoseful teaching-lecarninwe
activities and meaningful human relationships,

3trategies varied, of course, from individual to
individuals however, some stratesgies were used by many
of the teachers. Som2 examples are listed below:

1. Increase the number of conferences between the
teacher and vrincinal.

2. Assessment of actualization process by the teacher
and orincinal at regular intervals.

3, Written menns from the princival to the teacher
re-enforcing noszitive growth,.

4., A geries of written and verbal reminders from
princival to teacher of the ideal qualities
to be actualized.

5. The teacher listing of five specific things
the orincival could do to help the teacher
astualize. See Acoendix F.

6. The uge of growth charts. The two parties agree
on the growth rate and illustrate it on the growth
chart. See Appendix F.

7. Group meetings with teacher partipants to ex-
plore Maslow's theory of self-actualization,

8. Sumsmested readinms related to the teacher's
{.’;0318 °

9., A survey designed to mive the teacher an idea
about his actualization in comnarison to othsars.
Thig survev is found in Appendix F.

10. Classroom obazervations by the ovrineipal in which
he looked for particular behaviora to be actual-
ized. :

11. eed back from otner teachers and students con-
cerning the attitude and verformance of the ten-
cher narticivant. Aopendix P orovides three
different tools used.
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12, The teacher and princival rate the teacher on
degree of self-actualization in each character-
isztic. Only numbers ars used. See Appendix F.

15, Yritten sentencs descrivtions of the teacher's
self-nctualization of ideal oualities. Avpendix
F contains descriptions..

Step Eizht: Final Assessment Of Teacher Growth:

The teacher and princinal do essentially the same
thing hera that was done in steps 2,%,4, and 5. The
teacher and orincipal review the teacher's performance
in relation to his "Ideal Me-Teacher" and draw conclu-
siong about the teacher's orosress. This stevo usually
takes vlace about six months after the first step is
comoleted. Also, the teacher is asked to evaluate
the effectiveness of the procaess. This step gave this
principval insisht into the value of the system for in-
dividual teachers; some could certainly benefit more
than others, devending on one's commitment tc the vpro-
cess.

The final "Me-Now Teacher" documents and some
teacher evaluations of the process are in Appendix G.

EVALUATION OF SELF=-ACTUATIZATION PROCESS

Five Teachers Show liarked Growth

Five of the nine varticinants showed marked pmrowth
after beinz involved with the process for six months.
Tese five either attained ovr came very close to attain-

ing the self-actunlization leval agreed upon at the out-




agat of tho nrocess.

The oro ond nost ratings roreed

unon by the onrinecival and teacher ara nresented in

Tablae 1.

TABLE

1 .

Pre and Post Ratinss of Teacher
by Teacher~Principal Team

Pre Ratinzg Post Rating
Teacher (Seoptenmber) (March or April)
1. Teacher A 163 189
2. Teacher B 160 215
5. Teache? C &8 152
4, Teacher D 247 292
5. Teacher E 70% 767

Fach teacher strove to reach a nre-determined

self-actuali.ation level which was asreed unon by

the principal and teacher.

the %teacher, as viewed by

in light of the teacher's

helved determine what the

of asviration should be.

The growth notential of
the orincinal and teacher,
nast and oresent performance
salf-actualization level

The final evaluation of the

tancher's oerformance or achtualization level in re-

1ation to the ore-determined self-actualisation level

30




of +the Five tenechers referred to in Table 1 is vre-

aentaed in Table 2.

PARLE 2

Demrse of Self-ic.nalization Baged on
Teacher-Princioal Ratinmsl8

: Pre-Determined Act~ | Actualization
Teacher unalization Range Level Achieved
(September) (March-April)
1. Teacher A 190-220 189
2. ''eacher B 220-250 215
3, Teacher C 150-175 152
4, Teacher D 310-34.0 292
5. Teacher E 750-780 9267

The teachers not represented in Tables 1 and 2

made orogress, but not to the extent of the other five,

Their personal cormitment to the process and their ad-

ministrative organization were obstacles to gmreater

sSuccess.

Testing For Self-ictualization

An important characteristic of a self=-actualizing

veraon accordine to lMaslow is exveriencing a phenomenon

18The verbal communication was more valuable than the

rating system.

It must be stressed that the rating

syatem was only an aid to communication snd a conven-
ience for reporbting and charbting srowth,




which he ealled "neak exnerisnce." Maslow defines the
paal exceriones as o "Mystical illuasination or ecstasy

G
or tranceniant exnerience."l’

The peak exverience is
a h2althy, creative mental-emotional activity which is
an imcortant clue to the self-actunlizing verson that
he is indeed actualizing. DMaslow contends that the
veaker reaches his higher, transcendent nature whicn
is nart of his essence.20
Maslow once told Colin liilson, a fellow psycholog-
ist, that "Music had been an unfailing source of peak
experiences throuzhout his life."21 This oprinecinal con-
duetad an exneriment with music as a test to see if
a peals experience could be felt by the teacher parti-
cirants and me. If so, it would be an indication that
we niznt be self-actualizinm. After defining whét a
peak exverience was, the teachers and I agreed to listen
to some music very intently. The music would deterﬁine
the course of our thoughts and feelings. Each could
write thoughts as the music played, or one could jot
them down after the music stooped. KEither way, eaca

axreed to share his reactions to the music with the

regt of thz groun.

-y

9 . . . -
1’Abraham He Maslow, Relirions, Values, And Peak-dxper-

iences, Uaw YTork: Tae Vikinn Fress, 1964, pp. L19-20,

Qogg;g., D%V

2lWilson, op. citey b 153,
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it the conelusion of the music each snt silently
vriting down his reactionoe Then each teacher orally
shared his reactions with the sroun. All without ex-
certion exnressed several feelinms held in.common: a
more rositive view of life, a ereater zest for living,
accevtance of fellow human beinrs, and an amnreciation
of freceiom. ‘e were all eo eveised about our exneri-
ence Ghat we tried it amein! One t22cher became so
excited that she carried the idea to her classes. Ano-
ther teacher, who has been on the staff five years,
innressed this writer for the first time in four years
vith his abilitv to orally verbvalize himself in a very
creative way. After the meetinm, T wrote him a note
gharine mv nositive reaction to "is crecativity. He
returned the followinpg note to me:

To: Princivnal

From: Meacher F

Toric: Peak Exverience

That's the firet timg T've ever revealed
thnat nmuch of myself in front of neovle
other thrn my family. It was an enlirht-
enine ex—erience,

Thanks !

Thia »eaction, in varticular, was evidence of a fuller
funetionine nerson.
The exnreriment was suacessful in rroducing a

neak evnerience in each narticinant which, according
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to Maslow, iz an indication that self-actualization
ig takine rlacen,

School Sysben Awards Teachers In-Service Crciit

This rrocess of teacher growth and improvement
wvas oresented to the Diractor of In-Service Sducation
for two reasons. First to see if the project qualified
narticivating teachers for in-service credit which
would count toward salarv increments. And second,
to make the process available to other administrators.
The teachers were issued one semester hour credit.
This was a bonus for the teachers because the possi-
bility of credit had never been mentioned until after
the nrocess was comnleted. A copy of this report will
furnished the denartment of in-service, which will
nalke it available to other interested ‘orofessionals.

School Administrators Express Interest In Process

Many fellow princivala have exnressed interest
in using the system with their teachers. To date,
three are usinm the process with with a limited nun-
ber of teachers.

An area superintendent has exnressed special in-
terest in the oroject, and we have agreed to try it
ourselves. e will take the role of the principal
and I, the tzacher. Sée Avvendix C for the "Ideal

lie=-Princivald

o
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Dizcinlinary Referrals Dacreage For Teachers

Pour of the ninz te2chers varticivating expressed
a desire to improve their student discivline. While
all decreased the number of discipline referral to
the assistant vrincival, one teacher reduced his from
37 during the 1972~7% year .o 15 from September of
197% through April of 1974. This teacher attributes
his success to his involvement in the self-actuali-
zation orosram.

Teachers Want To Continue The Process

One of the best measures of the effechiveness of
this program of self improvement is the fact that many
participating teachers have indicated a desire to con-
tinue the nrocess next school year. 'They have alsou
discovered that their goals in some instances have
chanzed after six to seven months of this process.
Some teachers will be aiming for higher levels of

self—éctualization in the coming year.

Personal Reactions Of Two Teachers

Mrs. Sue Kent interviewed one teacher who went
through the process. lirs. Kent is Qorkina on an advanc-
ed deerree in education at Antioeh Collepe; this inter~
view was part of a vroject in her degree program. The
transorint of the interview with Teacher B is found in

Aopendix I. fTeachor R indicates that he has poaitive




teelin~g about the rrocess. His participation has
caused him bake aetion in improvine his teachings it
has oromoted hetter understanding between the prin-
cipal and himself; he has become more sensitive to the
necds of others, and he changed his educational philo-
sophy due to his involvement.

Taacher E has written a paper for a graduate class
about her narticipation in this project. Her profes-
sor and fellow students expressed much interest in the
process, and we plan to make a copy of this report avail-
able to them. One part of her naper dealt with her
nersonal evaluation of the system as it affected her.
This document is contained in Avpendix I. Her reactions
were vory pnositive: increased self-awareness, reduced:
the throat of principal evaluation, develoned éreater
sensitivity to feelinzs of others, increased her cre-
ativity level, and added more trust to the principal-
teacher relationshin,

Teachers dvaluat: Themselves Officelly

One of the most interestine outcomes of the pro-
ject was that mutual trust and confidence increased be-
tween the principal and four participating teachers to
the extent that they wers asked to evaluate themselves.
“ach wrote his own vearly evaluation, and this principal

girned them and sent tham to rersonnel to become part of
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thair personnel records. Their cvaluntions were ob-
Jjective, and snhowed that each had a good self-ver-

cention. One example is contained in Apvendix I.

™
ey
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Uﬁud ?

2l Cajon, California )

1
TEACHER EVALVATTON BEST COPY AVAILABLE

Teacher: Socrates

A. PERSONAL QUALIFICATIONS

Rating | Comments
(high to low)
l. Personal appearance 1 2 3 b i Dresses in an old sheet draped
— j about his body
- ’ Not sure of himself - always
2. Self-confidence _l ]1 X asking questions
- eaks with a heavy Greek
3. Use of English 0 Speass vy
b, Adaptability ] X Pron: ;.our:g:cide by poison when

- B, CLASS MANAGEMENT

Does not keep a seating
1. Organization ] ] X chart
2, = ¥ | Does not have eye-catching
Ron appearance — ...J. .’f..l bulletin boards
3. Utilization of supplies 1] —| | —j Does not use supplies
C. TEACHER-PUPII RELATIONSHIPS
w— -_ Places student in embarrassing
1. Tact and consideration - __—J - E situations by asking questions
2. Attitude of class 'f_ Class is friendly
D. TECHNIQUES OF TEACHING
1. i reparati ] Does not keep daily lesson
Daily prep on - E plans
Quite flexible--allows students
2. Attention to course of X | to wander to different topics

study : -

Does not know material - has to
3. Knowledge of subject matter D l] X} question pupils to gain know-

ledge
E. PROFESSIONAL ATTITUDE

— Does not belong to professional

Complete failure lere - has not
2. In-service training |] |] X| been bothered to attend college

Needs to improve {n this aren --
D X| parents are trylng to get rid of
him

RECOMMENDATION: DOES NOT HAVE A PIACE IN EDUCATION - SHOULD NOT BE REHIRED

3. Parent relationships

1By permission of Phi Delts Kappan, 8th St. & Union Ave,, Bloomington, Ind.
~ From January 1962, Vol. 43, Issue. _ .
== Raproduced by Contra Costa County Schools/ HFB:lw/ 6-26.62 / 60c . vl
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TEACHER SVALUATION stury  BEST COPY AVAILABLE

llame :
last Firs<
Semegter
‘Grade or majory subject taught S
)
18l g | 7
s |8l & | F
Bl 8 2
= & F E
. 4 o] ’g
- |55 5| 8
" 3 ‘
8
o
I. Planning Teaching Ferformance o

1, Plans and uses meaningful and workable lessens that:
a. Reflect realistic student goals

b. Provide variety in instructional strategy
c. Fstablish evaluational procedures

2. Classroom performance provides evidence of:
&. Advanced preparation
b. Kggyledge of learning theory
c. Knowledge of child growth and develorment
i, Knowledge of subject matter content N T A :

3. In classroom performance makes effective use of: 1

9 a. Time : '

b. Materials and equipment
6. School resources
4. Community resources

4, Coordinates plans and activities as a member of:
a. Departmental teams
b. Cross-disciplinary teams
c. Guidance teams (staffing)

5. Zvaluation of Student Performance:
a, Based on various devices and evidence

. Indicates reasonable standards of expectation

o-—oJ e de-

Cooments:

‘II. Student Centered Class Room Activity

1. Personalizes instruction through providing:
a. Differentiated group assiguments

b. Independent study activities
c. Effective use of supporting specialists
d. Zncouragement of student centered learning n.0




Bttt M

Bt A . R o L N S, TR TR, Y

BEST COPY AuMLBLE

SCORING SHERT 15636
LISTRUMENT FOR TH® CBSERVATION OF TEACHING ACTIVITIES (I0TA)
1BM
- OBSRRVATION DATA Coding
Competence Aras Tton | Polnt valus
Odesrvation Mo, 1516131 211 IIBM| Date
1. Intevast conters 1 (DAL CT B EY
2. Variety in activitiee .2 |BlEIAIDIC Teacher,
3. Usa of materials _3 [ATB[DIEIC
4. Classroom control 4 |CID(AIE(B School -
5, Identifies difficulties |5 |CIB(E DA |
6. Plans forpupil nasds |" 6 |CIBIDIA[R Grade —
7. Cooparstive planning 7 JA[ClE DD ' .
8. Wide participation i 8 _l_B_L% ClA Subject(s) observed
9. Dempcratic attitudes 9 1¢C r_J A| E C
10, Attitude toward cploton [0 {DIBICTATE | | ., -
11, Student initiative . § i a D|B
12, Avareness of bshavior 12 |BIC|DIE[A Unusual conditions
13, Social climate 13 [BICIE[A|L
14, Bubject matter 14 |AIDIE'CIB |
15. Current applications 15 |CIBJAJE]D
te - _— SRS CUERYER
16. Staff activities 16 |[BJAJC]E]ID Time bagan
17, Articulation of program |17 {A[B|E|D|G
18, Parent conferences 18 |CIDIAIE|B Time ended
19, Use of community 19 ICIE|DIBJA
20, Professional membarship | 20 [C|A[BIE|D Total time____minutes___
21, Professional growth 21 ICIE{A|D|B
22, Class otructure 22 ‘ET—"AJD E PREPARATION DATA
23, Rvaluation of pupil work | 23 |BICJ|EID[A :
24, Pupil wolf-evaluation 26 JCIE|ABID Semesters of serviced
23, Teacher-pupil) conferences| 25 |E[A]C 'B D In this school
26, Vocational assistance 26 |A]B E[C In other achools
27, Specialized servicas wee [ 27 [CTATE B 1D ,
. . Degros held
) a
28, Composite rating 20 |E|DIC|DBIA Year obtained
5 Totalss
- *Note: Circla number Additional Prep.
 ahe of any item not. rated College major
X3 College minor,
X2 Credential major___ ___
__xle__ Credential winor,
No. of Total points . Average
1o o x100a [ futieg' | Teschar category:
rated o . Indsx | rntern teaches —
servation! je¢__ 2nd___3rd Resident teacher

Copyright @ 1950 by Lucinn Kioney, Ruth Dradlc
and Bva Washicgton.

ta Caunty Schools

e

Renxroduced by dontra Cos
O 1ok 500
ERIC

Obssrver

ALY

¥, Yarzen Kauoqhnch. Viola Owen,.
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JEFFERSON COUNTY PUBLIC SCHOOLS

NON-TENURE TEACHER EVALUATION SUMMARY

First Semester
19 - 19 __

Name School
Last First

Grade or major subject taught

1, TEACHING PERFORMANCE

Outstanding
Above average
Below average
Inadequate

Average

Realizes value of and makes good lesson plans

Possesses adequate knowledge of subject matter

Shows initiative in gathering and using resource materials
Stimulates participation from pupils

Submits reports and records promptly

Recognizes each child's emotional, social, and health needs
Creates a respectful and friendly atmosphere in classroom
Encourages confidence and initiative among pupils

Other comment:®

II. PERSONAL QUALITIES

Voice reveals sincerity and enthusiasm

Has well developed habits of accuracy and punctuality

1s careful about personal cleanliness and grooming
Maintains sound emotional adjustment

Shows genuine interest, respect, and warmth for others
Realizes the importance of a wise sense of humor

Corrects habits and mannerisms that detract from teaching

Other commen.:

AT Form 171




APFENDIX B

Brief Regume of Step by Step Process
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A Brief Resume Of A
Self=-Actualization Proceas In Education

SPECIAL NOTE: This idea may or may not be of value to teachers.
The aim is to assist a teacher in self evaluation and professional
growth. Participation must be voluntary. This approach is based
on some of Abraham Maslow's theories of "self-actualization."
Maslow is a behavioral psychologist of renoun.

Step One

The teacher carefully formulates an extensive list of qualities,
traits, characteristics, etc., which he feels he lucks to some
degree but would make him an ideal teacher.

Step Two

The principal is given the list of ideal qualities from which he
formulates a series of concise statements indicating where he

feels the teacher is now (the way things really are now from
his perspective).

Step Three

The teacher writes a short statement about each ideal quality
indicating where he is (the way things really are now). This
is the same thing that the principal does in step two.

Step Four

The principal and teacher rate each "Me-Now" statement on a scale
of one to twenty (twenty equals perfection) in terms of the de~
gree of actualization as viewéd by each party the rating scale
only helps sharpen communication between the principal and.teacher;
but neither lmows how the other person has rated the teacher until
they come together,

Step Five

The teacher and principal discuss and compare their "Me«Now!
statements in a non threatening, caring way. Any discrepancies
in ratings on the "Me=Now!" statement, between the prineipal and
teacher, are compromised. For instance, if the teacher rates
himeelf eight, and the principal rates the teacher eleven, then
the pringipal should take the initiative to compromise at ten.

43




38

Step Six

At the conclusion of the dialogue (two to six one hour sessions
may be necessary), the compromised ratings are totaled, and a
realistic level of actualization is agreed upon. For examgle,
twenty '"Me-Now" equals a total of four hundred (perfection).
The compromised ratings might total one hundred eighty, and the
two parties may agree that the individuul's self-actualization
range is three hundred twenty five to three hundred fifty. At
the end of the year (or what ever time period that is appropriate),
the teacher and principal should go through another series of
dialogues based on the "Me=Now" statements and using the sanme
rating system to help determine the level of actualization on
the part of the teacher.

Step Seven

After the initial dialogues, and the pre determined actualization
level, the teacher and principal will agree on a personalized
strategy for assisting the teacher in achieving self-actualization.

Step Eight

Steps three, four, and five are repeated, and the principal and
teacher agree on the teacher's actualization level, after going
through the process for approximately six months. This step
also gives the two people a chance to evaluate the effectiveness
of the process.
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September of 1973

Toacher At The Ideal '"Me-Teacher" by Teacher A

1.
2o
3.
b,
Se
6.
7.
8.
%
10.
11.
12.

Is always exuberant.

Is always well organized; not just on a dally basis.

Is a good disciplinarian.

Alvays displays appropriate good humor.

Has the respect of his students.

Has the respect of his fellow staff members.

Alvays has time for others.

Is successful in .otivating students.

Takes a sincere interest in the problems of each individual student.
Takes a sincere interest in student affairs and is willing to assist.
Is creative in the development of teaching techniques.

Communicates well with students both on an individual and group basis.




Septembexr of"1973
Teacher B! The Ideal '"Me=Teacher" By Teacher B

1. I need to be more organized in terms of long range planning.

2. I need to be iess sarcastic with students. ' I Think! Part of
this is student-teacher rapport! I Think!

3 I need to sometimes be more exciting in my approach and
presentations,

4. I need to coordinate more outside assignments with in class
experiences to enhance student learning.

5¢ I need to utilize more techniques in terms of handiling
discipline problems.

6. I need to be more consistent in handling tardiness and the
keeping of records regarding this matter.

7. I need to utilize the community and guest speakers more in
¢class and out of class activities.

8. I need to make more of an effort to support other school
functions besides the ones I'm directly involved in.

9. I need to concentrate on teaching more basic skills at the
lower level grades.

10, I need to utilize more films and visual aids in all courses.
1ll. I need to strive to help poor students succeed in technical arts.

12. I need to challenge the better students in technical arts so
that they may learn more in relation to their ability.

13. I need to control my temper and respond more rationally.

14, I need to plan my time more effectively when involved with a
work crew.

15. I want to finish work crew projects.

16, Many times I will sit and listen to conversations between

teachers in the lounge and not offer my suggestions and
ideas.

as
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Septe.ber of 1973

Teacher C: The Ideal "Me-Teacher' By Teacher C

1.

2,

S

%.

10,

I want to improve communications between myself and the
other faculty members; also with the principal, assistant
principal and other staff members. lot only by being more
friendly and cheerful, but by trying to clarify what I say
in instances of "confrontation." I believe many people

in Belmont do not know how to take what I say. So there-
fore 1'l1 try to be more recaptive to their comments and
pgive them something to believe in.

Improve communications with my students is another area which
I must work on. I'll have to find a different method of
coning across to the kids. I believe they aren't sure how
to interpret what I want.

In my music courses I'm going to work on more up to date
musical interpretations, and the study of rock music and
electronic music, as well as more emphasis on scale patterns
and counting complex rhythmic patterns.

I'm going to try to make myself read instructions better
and keep up with students who are involved in extra~curricu-
lar programs. In the past I have counted some of these
students absent or tardy because of my own deficiency of
reading information supplied to me.

I'm going to increase the number of visits to the principal
so that 1 can acquire more help and guidance with problems.

I must control my temper more in clasa.

I must provide the students with a greater variety of music
as well as quality of music.

I should take some of my classes on more field trips to
broaden and enrich their musical experience.

I must not be so intent or serious in class-learning should

take place better in a more relaxed atmospirere -- at least
in my classes.

I must familiarize myself more with procedures of ordering
naterials and supplias,
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September of 1973

Teacher D: The Ideal '"Me=Teacher' By Teacher D

1.

2o

Se

5.

6.

7.

8.

9.

10.

11.

1z,
13.
14,

15.

I am clear, but concise with class instructions, explana-
tions, etc.

Have full control of my emotions: even when not feeling
well, upset for some reason, or just in a bad mood.

Math is really exciting 100% of the time ~-- a class kids
look forward to.

My room is always neat and in order 100% of the time.

Use a good balance of presentation =- f£ilm, filmstrips,
slides, overhead projector, guest speakers, etc.

Fant: stic class athosphex»: exciting bulletin boards
(being changed at regular intervals), posters, mobils,
unique seating arrangement.

Class is interesting, intriguing and challenging. Kids
don't have time to get into trouble.

Class rules and procedures'are fair and students are treat-
ed as individuals but as consistently as possible.

Acquired a good balance of routine and change. Too much
of either is not always healthy.

Efficient when it comes to answering memos, turaing in grades,
etc. Acquired a good personal management system.

Even "routine" work is designed so that kids actually enjoy
their work.

Able to reach all kids no matter what thoir math level is.
Kids are eager to help and teach each other.

e do lots of experimenting and the kids are eager to exper-
iment. :

Some students are involved in helping elementary school kids
with math problems. Teaching is a learning experience in
itself.




16.

17.

18,
19.

20,

21,

Some high schools have volunteered their time and are help-
ing our kids with their math probhlems.

Ye go on field trips on a fairly regular basis to show
"math in action."

Every student thinks math is his favorite subject.

My energy is unlimited and students think of me as warm,
dheerful, helpful, but still the teacher.

‘e use V.T.R. for students to see themselves hetter as
others gee them and make lessons for remedial and fun
purposes.

Have unlimited resource bank of manipulative activities
== kids work with physical models as well as push pencils.

22, » Have the kind of rapport where I can be honest with kids

and they can be honest with me.

i
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September of 1973
Teacher E: The Ideal '"Me~Teacher' By Teacner E

1. Makes sure all class work is relevent before assigning it.

2. Returns all corrected work to students promptly.

3. Has confidence to contact parents of students when problems
arise =-- and has presence to remember to contact parents to
praise a student.

k, Is consistent with school discipline procedures.

5. Orders films early so that they are available to coordinate
with units being taught.

6. Uses resource people in the classroom.
7. Keeps lectures and notes routine and to a minimum,.
8. Has confidence in his own grading system.
9. Praises often.
10, Likes kids
11, Respects kids
12. Has fun while teaching.
13. Ia respected by students.

1. Tries creative ideas -~ isn't always apprehensive about how
they'1l work out,

15. Knows how to motivate all types of students so that they want
. to learn.

16, Cooperates with other teachers.

17. Realizes that the student will learn most when he is doing what
he enjoys; that her class isn't the only or best place for learning.

18, Keeps aware of times, places, etc., of all school events and has
information handy at all times.




19,

20,

2l1.

22,

23.
2h.

50.

3.

32

Allovs student priveleges (like panther corner, lav, etc.) but
does not lat studenta take advantage of her or the priveleges.

Goass learning material for various students and adility levels',

Feels responaible to the students, school, and othor staff men-
bers for the quality of learning in her class,

Can forzive and see the good in Deople.
Is Fair -- (I mean really fair; not just a good try).

Keeps current in subject area; especially with news articles
and other resources for student use.

Keeps her room really neat, clean, and orderly (espacially the
home ec. room).

Or better still ~-- organizes studonts to keep the room neat.

Is early to class so that students don't have to vait.

Is honest with student and parents about behavicr and progress.
Helps students learn to be respoasible for themselves =~ more
specifically ~- the pencil and papsr problem -= the forgetting
books, supplies, and materials problem —- the comaing to class
late problem ~- the "I rorgot we were having a test today =--

can't I have ansther day" problem =-- etc.!l!

Sets an oxample (behavior, preparedness, grooming, etc.) of a
pature parson who has self-respect.

Is mature especially in discipline -- does not allow herself
to "argue" with the student on an immature level.

Is Enthusiastic: about life, about the subject, about the
school, about the kids.

Does not get bogged down in routine; but has enough routine
so that kids know what to expect from you in general terms. .

Is competent in subject area(s).

Does not humiliate students,

h6




36.

37.

38.
39

b1,

L2,
43,
4k,
s,

k6.

b7,

47

Makes olass atmospheres as non-threatening and fun as possible
80 that students feel as comfortable and accepted as possible.

Communicates her true feelings to students; does not act
fake or two=-faced.

Holps students believe in themselves.
Get involved in school activities and supports them.

Seeks to understand why a student is acting that way rather
than condeming him.

Gives concise directions so students really know what you
want them to do.

Is open to suggestions from students.

o

Is well organized -- plans shead -- has lessons planred.

Has control of the class.

Is interested in the total student =~ not just in his per-
formance and behavior one hour a day.

Does not have students memorize useless or easily forgotten
naterial.

Is human!




Se
6.
7.
a.
%
10.
1l.
12,
13.
14,
15.
16.
17.
18.

19.
20.

48
January 1, 1974

The Ideal "Me=Principul" From Maran Doggett's Perspective
Is highly sensitive to the professional and personal needs of teachers and students.
Sots a good example in working hard and accomplishing tasks.

fakes initiative in helping to improve the general teaching-learning atmosphere
within the school.

Is administratively effecient, punctual, and takes great pride in finishing what
he starts.

Listans to others very closely and earnestly.

Is well organized each day in order to maximize his effectiveness.

Is up on current trends and research in learning theories and curriculum.

Is action oriented.

Comes across to people with poise and is not egocentric.

Is tolerent, but constructive of the weaknesses of others.

Is a pleasant persen to be around.

Devotes the majority of his time directly to the improvement of ins*s “lom.
Is positive in his approach to pec.:le.

Is tender and compassionate in working with people.

e —

Does what he genuinely feels is right.
Communicates well with his staff, students, and community.
Is highly alert to and complimentary of others' achievements and successes.

Involves the staff in a legitimate fashion in making decisions which affect students,
staff, and the school in general.

Is not verbose, but thoughiful in his verbal éxpreseion.

Has a deep sense of personal dedication and direction as he functions as part of an
important educational team: students, rarents, fellow-principals, area superintendent
secreatries, custodians, curriculum coordinators,

Continues to re-evaluate his personal goals, growth, needs, and proceeds to achieve
pogsitive self-improvement,

Affect positive changes in people with whom he is associated.
Is highly receptive to critlcisms of others.
Stimulates creativity, self-evaluation, and self-confidence in others. 35

Takes great pride in being fair and respectful of students and ataff,
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The "Me-=Now Teacher" From the Princival's Perspective
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September of 1973
Teacher At "The Me=Now Teacher' From The Principal's Perspective

1. You are exuberent in responding to ideas and in your verbal pre-
sentations to your students. However the degree of variety of
your class activities do not reflect your otential of exuberance.
The same is true in your working relationship with fellow teachers.
~ You, in my opinion, are more exuberent than you feel you are. 15

2. Basically, you are a highly organized teacher who is ascnerally well
prepared. More long range planning concerning use of extended
periods and a good variety of more exciting activities would be
helpful. . 1h
3. You lack conaistency and a well thought~out plan of dealing with
student conduct. You have the dasire; you now need to sharpen

skills and techniques. 6
* 4, It is rare when you display unappropriate humor with teachera.

Some students, however, think you are much too serious and

inconsistent with your wit and/or humor 16

5. Toward the end of the 73 year you gained added respect of many

students. Generally speaking junior high students' respect of a

teacher is synonymous with how much they '"like' the teacher, which

is greatly affected by how the teacher does what he does. Many

students objected to how you treated some students; they concluded

you were unfairj therefore they didn't 1like you; therefore they

thought they didn't respect you. Remember, we are talking about

a minority of stu.entsl 10

6. You are one of the most highly respected ten~hers among your peers
whom I know. 19

7. You spend much time outside of school hours with students and
teachers. Sharper use and organization of time in class would

be helpful. You sometimes devote an unbalanced amount of time
to some students. 15

8. The day-to-day use of amdio-visuals makes it difficult to main-
tain a high motivation level. A more dramatic approach to for=-
eign language in general would be helpful. Also, you have not
been experiemental enough with motivational techniques. 12




9.

10.

11.

12,

You have taken a sincere interest in the problewms of your
students. You have applied some behavior modification tech-
niques, worked with the A.P. and counselor. Also you have
worked with me in some innovative techniques of student prob-
lem solving. Too often you delay too long before you attack
a problem.

Same as 9

You do not utilize fully your creative potential regarding
teaching techniques, methodology and experiementation.

There has been considerable miscommunication between you and

your students. They often misunderstood both your intentions
and actions. You have taken good communication too much for

granted.

51

17

19

14

12
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September of 1973
Teacher B: "The Me-Now Teacher'" From The Principal's Peraspective

l. Your week to week organization is adequate; you need to
plan high lights and speclal activities for each semes=
ter prior to August 20 and January l. 13

2. You are generally pleasant and sincere and maintain a
good rapport with people. Your sarcasm is a method of
discipline which leaves you somewhat uncomfortable
possibly because you use it too often - maybe out of
habit, 15

3. You take the natural motivation of technical arts too
much for granted as most teachers of art, typing, home
ec., physical education, and tech. arts do. However,
you add more excitement than most. Your personal
excitement level has been high when your class went to
the airfield, installed the sod, built the bleachers,
winning 4 student awards and best technical arts teacher. 12

k, You have come far in coordinating class and outside
assignments. You are somewhat reluctant to use class
time at firs, but once you get started, you seem
pleased. The opportunities are many; your follow
through is not 100%. 8

5. You rely greatly on faciasl and vocal expression. You
seldom detain students for personalized one-to-one
conference. You want to use vehavior mod or positive
re-enforcing techniques on a formal basis, but you
have not taken the big leap at implementation. Your
diseipline methods are adequate but you could greatly
increase your effectiveness. 14

6. You are not groatly different from most teachers on
the score of tardiness. You let many slide because you
either don't want to take the time from other things
or you just get tired of the hassle. Some days you
try hard to be consistent but other days you get fed
Uupe. 7

7. You s2ldom invite guestspeakers because you forget
or you feel you don't have the time. This shows a
need for long ranged planning and weekly execution.
Outside of Field Days, you have taken few field trips
and utilized the community seldom this year. 7




9.

10.

11.

12,

15.

14,

15.
16.

Outside activities which do not directly involve you, such
as Honor Society, music concerts, etc. are not graatly
supported by yourself,

You place considerable cmphasis on basic skills at the
lower grade levels. However you don't carry through

to your own satisfaction. You may need to broaden your
parspective of "basic skills,."

The use of more films and visual aids related to number
3 in that a change of routin2 often adds to the excite-
ment level. You did more of this during the first
semester.

You, as most teachers, are impressed with your brighter
students., Your slower students are somewhat neglected.

You provide a good challenge to most of your "better
students," This is in evidence by their projects,
enthusiasm, and work pace. You could offer other
kinds of challenges which would stimulate interest
and important concepts.

The need for control of your temper is rarely manifest;
I sometimes feel under currents. However you sometimes
carry your anger or disgust from one class to another
thus creating an unnecessary problem.

Under the circumstances, you plan your time fairly well
with the work crews. You certainly did better this
year than last. Sometime you don't complete a project
vhich could indicate need for planning, lack of genuine
commitment, or low priority of project in relations to
other activities.

Same as b

Your opinions are well respected by your peers. They are
not frequently shared in general sessions. Your tendency
is not to step on toes and to acquiesce.

5%

10

15

16

10




September of 1973
Teacher C: The '"Me=Now Teacher" From The Principal's Perspective

l. The problem is not zo much a lack of communication as
it is the way you communicate and what you communicate.
Most of the staff see you generally in a negative way.
This is probably because you have generally left the im=
pression that you are oppossed to many things which they
are associated with.

"Many people at Bzlmont don't know how to take what you
say bacause of the way you say it. Sometimes you come
across as a very rigid, highly subject oriented teacher,
who is up~tight about kids, other teachers or school in
general, .

I believe you are trying to work on the communication prob=-
lem and you are having some success. 8

2. There has been a communication problem between you and many
of your students. They have noted your moodiness, your
temper, your sarcasm, your tough expectation, your tight-
lose structure, and your personal frustrations with mixed
emotions and confusion, 7

3. Your music, particularily at the first of the year, was
somewhat boreing to the kids. No one was to blame but
yourself because you had the money available for music;
this really bothered some kids. You have made considerable
progress during the sccond semester.

You have neglected rock music, electronic music, and other

music forms or expressions which would motivate interest.

I think you have given good emphasis.to scale patterns and

counting rhythmic patterns; the problem here is the approach

-~ it has not really gotten students interested. 12

Lk, On many occassions it was obvious to me that you were not
informed. Other staff members and kids sometimes thought
you were just in disagreement with an activity and there=-
fore would not give it your support.

You do not comprehand instructions well and people feel
that they nced to repeat themselves with you. This may
be part of the problem in communications, 10




.5.

6.

7.

8.

2

10.

Problems in your personal, day-to=-day organization have
also contributed to this problem of "keeping up."

You have waited too long, in the past, to communicate with
me. You attempted to solve some problems with which I
could have given you much assistance. You just didn't
think to get help until you got in a bind.

I noticed that you have more difficulty controlling your
temper in the mornings. Your temper has been out of
control to my knowledge about 20 times this year. The
students have problems figuring out your disposition be-~
cause it is sometimes rather inconsistent.

The need for a greater variety and good quality of music

which is more appealing to your students has been greatly
manifest.

I can think of no field trip outside the music curriculum
vhich your classes took this year. Interesting field trips
can affect learning in many ways both in the affective and
cognitive domains.

You have been very intense both inside and outside the
classroom. You seemed preoccupied with serious problems.
The somber, serious image has probably greatly affected
your rapport with people at Belmont.

On some occassions you seemed to go to the opposite extreme.
Going from one extreme to the other with little middle
groups was frustrating to others.

I feel you just didn't listen carefully to the instructions.
Again, I think you are often pre-occupied with something
else when something is being explained to you.

£l

95

10

10

12




Teacher D: "The Me-Now Teacher" From The Principal's Perspective

1,

2.

Se

L,

S

7.

h6

September of 1973

You are clear but often not conecise enough with class
instructions. You have a tendency to re~-explain, and
some kids grow accustom to waiting for the ''second
time around,"

Your emotions sometimes seem to be too rigidly con-
trolled. Your moods are read eaisier by your stu-
dents than your peers. You are seldom cross with
kids,

Your course lacks the 100% excitement that you want.
However yours is more "exciting" than 75% of the
math classes through out the system. Your excite-
ment level goes in spurts: so goes your class.

Sometimes your room is not neat; papers on the floor,
marks on desk, tables and chairs out of place.

This year you have seldom used films, guest speakers,
slides, or the ovarhead. Your methods of presen=
tations are good but lack the balance you desire.

Of course, there's more to "class atmosphere" than
exciting bulletin boards, posters, and unique seat-
ing arrangements! However all of these are very
important. One of your bulletin boards has been
very unattractive for months, and little variety
has been seen in the seating arrangement. However,
you have displayed posters, student projects from
the ceiling, and other signs, etc., which add to
the physical class atmosphere.

Too many kids have too much unstructured time. This
is more the weakness of the system than yours. There
seem to be 3 sterotypes in your classes: General
Dolittle, Captain Domuch, and Private Dojust what
you have to (self judgement),

(N4

16

18

15

16

15

16

15




8.

9.

10.

1l1.

13.

14,

Class rules and proceduresseem fair, put they are not
enforced consistently. A rule is no better than its
enforcement agency: hall passes, tardiness, listen=-
ing to others, cheating, etc.

You are making much progress in discovering the right
balance of routine and change. Your recognition of
the need is very perceptive on your part. You are
basically a creative person; your creativity le' -1 is
much higher than the creativity level of your clusses.
You get "too! caught up in "the program" too often
which places restrlictions on your creative expression.
Some of your most creative accomplishments: bowling
trip, the film strip, individual projects., Notice
that most of your creativity seems to manifest it-
self in activities. You need to think more of per-
sonal methods and techniques.

You are more efficient in answering office memos, turn-
ing in grades, etc., than 80% of the teachers with whom
I have worked.

Many of your kids Qo not enjoy the routine work; some
don't do it. Many do the routine work and they enjoy
ity some do the routine works so that they can do
things which they enjoy.

You reach all of your students. However, many of your
"higher level students don't get the challenge they
need (on a day-to-day basis); many of your "lower level!
students don't get the help they need because the lack
of initiative. Your highly individualized program has

helped you to reach all students. The eritical question:

How and what must you do in order to help various levels
of kids achieve a level of math efficiency consistent
with their potential?

You have been too pre=-occupied with other things to
capitalize on the concept of students teaching and
learning form one another.

The experimentation atmosphere of your classes in gen-
eral is low. Unfortunately, math teachers are taught
not to experiement, and I feel they were taught well:
listen, memorize, vicarious application seems to bs2
the cycle.
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15,

16,
17,

18,

19.

20.

21,

22,

You have barely tapped a source of exciting, effective
teaching: kids teaching kids,

Same as 15

You have taken approximately 3 field trips this Year:
to few for you and your classes.

My guess, based on talking casually with students, is
that 15% of your students view math as their favorite
subject.

You help supply students with paper and pencils, but
8till, some are without, :

Your energy appears to be unlimited (particualarily
on the basketball court!), students definitely think
of you as helpful, most classify you as a cheerful
teacher; however some retain the mental picture with
sound of you jumping them. Very few view you as a
"warm teacher,."

You have used the V.1.R, maybe approximately twice
this year,

Your bank of activities has plenty of capital. You
have made some good loans, but your interest rate
needs to go up

Your rapport with kids is one built on sincerity
about their learning math, doing well in class,
listening to their. problems and providing a class=
room atmosphere in which Jou are really trying to
help them learn math in a perscnal, interesting
fashion. You don't pull punches, some take ade
vantage of you, cause you are so busy helping ine
dividuals, but all your gtudents have great reg-
pact for you. They 40 not think of you as a mani-
pulator or a phony. They do view you an honest
person who really wants to teach math well,

6.5




September Of 1973

Teacher E: The "Me-Now Teacher" From The Principal's Perspective

1.

2,

3.

S
6.

7.

Many of your assignmcnts and activities have lacked real interest
and relevance in the student's point of view. The need for plan-
ing and initiative in implementing plans has been a pitfall.

I can only make a calculated guess about how promptly you return
work to students., Based on your general administrative efficiency
concerning other matters of which I have direct knowledge, I
would say that you not only delay in returning some assignments,
but you also occassionaly have to be reminded by a student that

an assignment is due.

The problem is one of personal organization and classroom mana-
gement.

You have probably seldom taken the initiative to contact parents
concerning a student's problem or for praise. Confidence and
timidity may be two reasons; a third is organization of time on
a priority bases; a fourth might be a reservation about the
value of the process,

You have been very inconsistent implementing the disciplinary
procedure consistenly among all students.

See 2

You have used your sister once, some mothers once, myself once,
and Jane on several occassions, and maybe on other person oncee

You have lectured quite a bit and it has been one source of
frustration for you because the kids did not meet your competency
expectations. lecturing, you thought, was the easy way, but it
caused problems: motivation, interest, rapport, temper, disgust
are key words.

Your classes have somewhat lacked variety and oxcitement.

rre
1’&’ »
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%

10.

1l.

iz,

13.

14,

15.

16,

17.

Host of your students feel that you are fair in your evaluation
of them. This is imperative in a good aystem of evaluation.

The fact that you lack confidence in "judging" students is natural
and profeasionally healthy!

You praise kids more than most teachers, but most teachers don't
praise kids enough,

I think you do like kidas. You become greatly displeased with some
kids because they don't work for you. It becomes sort of a personal
thing and they think that you dislike them. Therefore, it may

not be the person as much as it is their actions or lack of actions.

I have heard you express more negative feelings about students
this year than last,

You do respect kids; however your anxiety level is high in deal~-
ing with some students,this can be misleading to some people.

Much of the time you seem to be having fun; but you don't seem

to be having as much fun teaching this year. You seem unhappy
much of the time,

Most of your students respect and admire you because they think
you're a good teacher who wants very much to do a good job,

Your creative potential is high; your creative output is low.
You are probably more apprehensive for not trying more creative
ideas. Most creative things which you have done with your
classes have been well received which should be encouraging.

Knowing how to motivate all types of students is a major task
which behaviorial psychologists have not accomplicshed. To
come to this knowledge you can do several things: study various
theories of human motivation, experiement with a variety of
behaviorial techniques, work closely with someone skilled in
behaviorial techniques, etc. I feel that you have not done
any of these to a great degree.

You have been co-operative with other teachers. ‘The proof
is that they say so and hold you in great esteem, However,
You should take more initiative in working with other teachers.

The amount of enjoyment which kids feel for a course is directiy
related to the teacher and her manifest, but real, enjoyment
in teaching and learning with kids.

You could do several things which help kids enjoy your courses
more,
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18.

19,

20,

2l,

a2,

23,

2k,

25,

26,

27.

28,

61

You are well informed as most staff members.

I feal éhat many kids have taken unfair advantage of you
with little reparcussion: tardiness, leaving class without
permission, going to lav, going to visit other students.

Responsibility must accompany vrivilege.

You have not done this to any great extent at all, You
have just delayed organizing the materials, however, you
have gotten some help with materials from Jane.

You are a conscientious professional who represents the school
well and expresses a_desire to improve the quality of ed-
ucation in your class and in the school. Feeling and doing
are different forms of actions.

You seem somewhat embittered toward some students this year
to the point that it has affected your general disposition
both inside and outside of class,

You have tried to be fair. It took alot of courage and a de
sire to be fair for you to go through the process of wvorking
with the home ec. class and me.

I feel you have not taken the time to keep abreast of some
current trends because you have been so busy with college.

I don't think you have worked closely with the librarian in
providing current resources for student use.

Generally, the home ec. room looks pretty good. I have
noticed dust in the cabinets, the ranges and sinks are
rather dirty on occassions,

I know you planned to make curtains for all windows in the
home ec. room but didn't around to it.

The teacher generally has to set the pace. (see 25)

Being on time to e¢lass is a personal organization problem,
I think you have besn late to classes on many occassions,

I feel that you sometimes have a tendency to flatter pareats
about their students. Also you have not had o great deal
of contact with parents this year,
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You, as most teachers, take the papsr-pencil-assignment pro=-
blem for granted. At the first of the year you did not make
the exp>ctations clear and impressive to the students. You

made teo rany exceptions without good justification, became
discouraged, and then sort of gave up. 12

30. For the most part you have set a good example for kids. This
Year, how=-ever, you have found yourself ill-tempered, somewhat
short with kids, harping at them, and even crying in frustra-
tion or rare occassions. Your own tardiness, personal ine
efficiency, and disorganization have confused some students.

You set a good example with your own personal grooming! 15

3l. You have found yourself arguing with some students, and you
regret it later. You have not followed the disciplinary
procedwre thoroughly. 12

32, Your college work and lack of long and short term planning
have adversely affected your enthusiasm. 10

.53« Your classes lack variety, excitement, and inventivness. Too

often the routine is the same., The routine bothers you, but
it is difficult_for you to break it,. 10

3% I feel you are very competent in your grasp of the subject. - 18

35 You tend to take the student's lack of work as a direct or
. personal insult. When people feel that they have been

attacked personally, they usually attack. One famous form
of attack is to humiliate. 13

3. Your basic attitude toward kids, learning, and life in general
has a major impact on the atmosphere of the class. 12

37. 1If your true feelings are negative, it may not be wise to
express them too readily to students because you may be simply
verbalizing a bad mood, cause negative reactions in students,
can adversely affect your rapport with the class; I think this
has been the case from time to time. However, there are

honeat things of a positive nature that can be said which will
make a difference,

I don't think teachers or kids see you es two=faced. I think
you do agree sometimes when you don't mean it.




38,

39.

ko,
k.

k2,

43,

b,

45,

LT

k7.

You are holping people believe in themselves. The work orew
was a good example., Also I have noticed you working with
individual students in a warm, positive way.

You have attended various activities, participated in some,
and supported others.

Refer to # 15.

You can be rather verbose which causes people to be less
attentive to what you say.

You certainly took suggestions from the home ec. class with
which I worked! You seemed very receptive o criticism
and suggestions!

Your personal and professional organization is lacking and
is a major source of some basic problers which you might be
experiencing: effective planning, efficient use of time,
self-discipline, and consistent implementations.

You don't feel that you have enough class control in some
classes because the students as a class don't work hard enoughe.
Also, sometimes students don't do what you tell them.

These things would indicate that your class control could
improve.

The best way to prove that you have an interest in a student
who is outside your class is through your action and initia-
tive. You have helped kids outside your class with transpor-
tation problems; this indicates to those kids that you care
for them outside of class.

Your kids are requested by you to take notes while you lecture.
This process requires memorization. Some memorization is
necessary, but you should teach kids how to memorize su that
they are applying and enjoying what they have luarned.

Being "human teacher" means cari.y, helping, loving, giving,
failing, succeeding, praising, understanding, striving, laugh=

ing, orying, forgiving, re-enforecing, empathizing, planning
and doinge.

I think you are on your way, but it could be a difficult
road. '

)
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APPENDIX B

The "Me-Now T'eacher" From the Teacher's Persvective
(Comnleted in September of 1973)
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September of 1973
Teacher A: The "We=Now Teacher'From Teacher A's Perspective

l. BExhuberance - I believe I start out at the beginning
of the year or the beginning of a class exhibiting
this characteristic but it dwindles in intensity. 13

2. Organization = Only on day to day basisj too superficial. 9

3. Discipline = Too slow to react to certain situations =
too inconsistent -~ student does not clearly understand
what is expected. 11

be Good Humor - I think I generally display a good sense
of humor but I questioa as how the students react to it. 13

5. Respect of Studente - I feel a deep concern for my students
and have a strong desire to help them obtain success. I
do not feel however this is always apparent to them. I
need to be more fair, exact, and demanding. 1l

6. Respect of fellow staff members. ‘ 19

7. Time for Others - I always feel to tied up with my own
concerns. I could at least take more time to listen
to others if nothing else. ‘ 11

8. Motivates Students - The attrition rate is very high in
the foreign language classes. 9

9. Sincere interest in individual students - I do but often
feel there is too little time to do anything about my
concernse. 17

10, Interest in student affairs and assisting with them -
same as number 9. 17

ll. Creative = I need to allow more time for what creative
instincts I have to come to the surface and e¢ffect my

techniques. 11
12, Communlcation = A lot of feeling but am not communicating
it. - 17
16 D

§ et
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September of 1973
Teacher B: The '"Me~-Now Teacher' From Teacher B's Perspective

1. I know where I'm going generally, but by not planning in detail
I feel I miss some important aspects of content matter.

2. Sometimes I am sarcastic when I should be serious. Students
might get my sarcastic moments confused with my serious
moments.

3, Sometimes when I'm kind of bored with what's going on I let
it show through to the students.

k, I don't give very many home assignments, because I feel tec
arts is an elective and students shouldn't be bogged down
with homework. I could however, enhance their learning by
offering more chances for them to learn outside of class.

5. I use the controlled anger method too much.

6. I do not keep accurate records in such matters as tardiness, this
is not being consistent with students.

7. I don't seem to find the time to utilize guest speakers and
fieldtrips in my present programs.

8. I get so wrapped up in what I'm doing in tepmg of tec arts I
fail to support other scho 1 functions. I also feel I need.
time for myself. By other school functions I mean, sporting
events, music presentations, plays, club functions, dances,
parties etec,

9. I tend to want to teach kids things that will produce a pro-
duct that they will be proud of and so will I. For instance,
teaching kids to use the table saw instead of a hand saw.

10. Many times films are not planned to fit into a particular
course, instead I get them on the spur of the moment. Timing
would be better if I planned for them.

11. I need to spend more time with poor students, utilizing other
teaching techniques and other sources to help these types of
students achieve more.

12, Same as 1l

i)

T




13,

1h,
15,

16,

I didn't feel good about throwing safoty glasses at David
Collyer.

I don't feel gocd about not fini hing the dark room.

I don't feel good about not getting the necessary materials
needed to finish the dark r.om.

I need to be more communicative about my ideas and techniques

used in the classroom. For example, discipline techniques,
ideas concerning coucepts taught in the classroom, etc.

by )

67




September of 1973

Teacher C: The '"Me~low Teacher' From Teacher C's ParsﬁectiVe

1.

2e

3

b,

5
6.

7

My communication with most of the faculty members, asais-
tant principal and principal is not very good. I usually will
not listen to what they have to say, I find my own path and
follow it. I am not supportive of the programs which take
students from cless, and hence those faculty members running
these programs are hostile toward me or completely avoid me.

I'm very strict in class, and students don't like it. They
probably don't understand what I want ox mean most of the
time. I don'"t give them a chance to make classroom decisions,
it is all my way or nothing at all.

Most of the musical material I present and want the kids to
learn is pre=-classical, classical and some romantic and
contemporary. I have not discussed or gone into it very
much, rock music or electronic music.

I have a problem keeping up with students involved in
extra-curriculum activities. I have some distaste for
trying to keep up, because I have heard that permission
slips are just thrown away at the end of the day.

I communicate with the principal and assistant principal
only when necessary. I feel I shouldn't bother them
with small problems,

I do not have control over ny own tempsr. I blow up when

the kids make a mistake or talk too much. My tolerance level
is very lowe.

The music I provide the students is mainly conservative and
difficult, usually Bach, Beethoven, Handel, etc. I believe
this music is essential for thoir music awarness and growth,
They should learn to understand this music and play it well,
because it contains just about all musical styles, forms, etc.
Besides all other serious music comes from this musice It
lasts while rock music is transient and sort of faddish in
ita' approach.
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8.

92

10.

I have not taken my classes on field trips, only the required
ones. I don't like to have students misa too much class time.
Besides there are not too many places available to take a
chorus or bande. Field trips take too much time from regular
class periods, and I feel the class time is more important
than doing something else. -

Usually I'm very strict in classe I believe in teaching

and having students learn. I don't like a noisy, talkative
class. Students are here to learn = not to interrupt me .
while I'm teaching. I'm concerned with getting facts to them,
and share what I know about music, and making them aware of
others form of music osther than rock.

The system of ordering supplies here at Belmont is very
different from where I taught 3 years agoes I haven't

figured it out yet, my budget is rather limited, and I

can't seem to get things on time. I haven't received too
much input on how to order. I find that too many people have
to approve my order. I feel on one place should receive

the purchase order, then send the material to me. The com=
pany should then bill the echool when the purchase order is
received.

T a
£
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September of 1973

Toacher D: The "Me=low'" Teacher From Teacher L's Perspective

7

8.
9.

10.

13.
1k,

15.
16.

I lose my temper very easily in certain situations =~ especially
when I am not feeling well.

Only a few kids actually look forward to class.

Often my desk is cluttered with papers and other materials
in the room are not kept in their proper order.

I have used one film, no filmstrips, and no slides. I have
not made use of media devices that are available. I have
had no guest speakers.

Class atmosphere is not enhanced by bulletin boards, posters,
etec. '

Class is interesting at times, but not enough of the time to
keep kids truly captivated.

I make a good attempt to treat students fair'v and consistently.

My classes are often too routine. Kids los. interest too
easily.

I try to return and answer all memos, on time however at times
memos are misplaced and I am rot able to answer them on time.

There is too much routine that kids get bored with.

I try to recach kids regardless of what level they are working
at, but I need to work more in this area.

Some kids help and teach each other.

I am often reluctant to experim2nt because I anticipate
failure.

No students are involved in helping elementary students.

No high school astudents are helping Pelmont students.
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17
18,

19.

20,
2l.

22,

Wa have only taken a couple of field trips this year.

Some students dislike math, most students don't mind
nath, a few students feel math, is their favorite subject.,

Often I run out of energy and cannot accomplish all the
things I'd 1ike to. Kids gee me as "the teacher" but I
am not as warm and understanding as I should be.

Wle have only used the V.T.R. once.

There are some activities where students manipulate
materials, but here are not nearly enough of these
activities used in class,

I try to be honest with kids, but at times this is
difficult, ' _

=
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13
13

10
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September of 1973
Teacher E: The "Me-Now Teagher" From Teacher E's Perapective

l. I try to cover material in curriculum guide plus adding
to it with more current information but sometimes I think
the guide has some irrelevent stuff and I don't stop to
analyze it enough I've done more of this lately but need
to improve,

2. I am good about returningand going over short quizes, but
long tests I keep too long (a week or week and half).
worst problem is typing papers == I dread grading them a..d
hoard them for weeks == probably because they are so am-
bigous to grade and there are so many.

3. I rarely contact parents for 2 reasons: I don't want to get
the student in deep trouble at home and I really lack the
confidence to be sure I'm right because of my age and
experience. I once had a parent really shake me up because
among other things -- he said that since I had no children
I really couldn't understand theme I gidn't Lelieve him
but I didn't know what to.answer either. A few other bad
experiences have occured that also killed my confidence in
dealing with parents, Really the good experiences far out
number them but I'm really hung up on it anyway.

b, I really try at this and have improved but often my reaction
to a discipline problem depends on my mooa; the time of day;
the student's previous behavior; the behavior of the pre-
¢eeding period; how I feel physically and a billion other
things,

5. I just order films after everyone else so they never co-
ordinate,

6. I have good intentions but find the » .ght day and right time
etc. bog me down, '

7+ Sometimes this is the fastest way to get the most information
out in the shortest time and I use it. I try other methods
since leciure doesn't involve the kids much. Other times
the kids get really involved and start responding to what I
say and things go well. I've used this less this year but could
cut even more lectures out, Only, I do think I've given then
some valuable experience in taking organized notes that they'1l
use later. But is that a good enough _eason to bore them? Nope!

13

13

10

10

13




2.
10.

11,

12,

13,

14,

15.

16.

17.

18.

19.
20,

21,

I try to be precise about exactly what I grade on so students
kaowe But T just don't like making judgements and that's the
essance of a grades I'm never confident about what a grade is
doing to/for the person,

Ido! Or I try to!

I like kids =- but not always the way they act. Does tV:t
make sense? And there are some whose personalities just
turn me off == these I try to be polite to but it's harder
to be fair. Most of them are fantastic -- I even love them!

This one is connected to the last one. I think if you res-
pact them it will teach them to respect themselves and &thers.
Do I do this? I sure try.

I've improved but in my push to "get work done" I sometimes

have less fun. The most fun is during discussions and in-
dividual work where I can relax and enjoy each student.

Mostly == there are some who don't respect me =~ but they
don't respect themselves either.

More often than previously but not often enough.

This is the hardest job in teaching == obviously I'm not
anywnere near ther yet -=- I keep trying. I'm getting wordy
so I won't enlarge here

Yes == except when student is leaving class to loaf and if
behind in my class - yes,

I think kids should get all the learning experience every-
where they can. But sometimes, as all teachers I guess, I
tend to take my class to seriously.

I try but with 2 rooms I often find that needed lists etc.
are in the other room.

It depends on the class.,
Depends on the class in sewing I do often in typing I do often.

I try to do this =~ it is important to me,.

Al

7%
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22,

23.

2k,

5.

26.

27.

28.

29.

30.

. 31.

53

3h.
35.

Again I try -- I have worked especially this year with many
students, Who have given me difficulties and Fave been able
to find the good. Because I'm human there are times when I
am not as good a person as I'd like to be.

I don't know how. I rate here -~ it is very important to we
but being fair is such an intagible thing.

I get many resources in home ec. and try to use them all
whenaver they fit.

I'm not sure where I am here.
I am improving!

I always seen to have 10 kids to need to talk to me in the
typing room with a class waiting in home ec. and someone

has borrowed my kKeys and not returned them and l people stop
me on the way. I either have to be short and rude with people
or be late occasionally.

Am more honost with students -- have improved greatly in
writing progress reports for parents.

I try to start early in the year expecting them to be pre-
pared. This tends to help them expect it of themselves.

I feel I set a good example, -but could do better in not gett-
ing disgusted sometimes.

I have tried lately to resolve more problems early.

I really do think home ec. is fun and I hope my enthusiasm
comes through to the kids. Sometimes their behavior does
affect my enthusiasm and energy level. I'm also fired up
about Belmont == kids = life!

I think it is important for kids to know basically what to
expect. But, in retrospect perhaps I have been too schedule
oriented ( we must do this today so that tomorrow we can do
that so we arc ready on Monday for etc. etc.)

I feel I am competent in my subject arecas.

I feel this is unnecessary and if I do it it is unintended.
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15

14
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1 can easily make the atmosphere fun when we are doing lab;
not so easily in "required" curriculum areas. Part of it

is the pre-conceived rotion of the kids that we only cook
and sew and anything else I do is because I'm stalling! I've
really tried to update and add to the other units for fun
and learning.

To most students I can be honest, a few intimidate me!

I push for self-confidence but need to develop more personal
skills to be more effective,

Considering night classes and distance of travel I do about
as much as I can.

Sometimes I have a hard time understanding why kids don't
get involved == but «- ,

I can learn to get full attention before I begin and then use
a miarimum of words.

I'm learning from kids and try to be receptive to others ideas.
But I've really planned this summer!

I usually maintain sontrol of the ckuc8y but I need to do a
better job.

I don't take enough time.

Vhat iz useless to some isn't always useless to all - but
how does one know.

I'm trying to be!

14
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14
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December of 1973

TO: Principal

FROM: Teacher A ‘

SUBJECT: Things yun can do to help me become a better teacher

1. Become better acquainted with the philosophy of the foreign lan-
guage program and the methods employed.

2., Observe and critique more often.

3. Share with me more your ideas regarding discipline. Could
we together dream up some good assignments for myself.

h, Continue the self actualization process.

5. Continue to share with me your ideas and those of others and
provide an opportunity for some discussion of them.




TO:

December of 1973

Principal

FROM: Teachaer B

SUBJECT: Five Things You Can Do To Help Me Improve

1.

2e
S

Help me organize and develop a meaningful work crew project
for the spring of 1974. This project should be planned,
organized, and executed with the utmost of efficiency.
(More than any project ever carried out at Belmont).

Try to spend nore time in the shop with students and teachers.

See if there is any possible way the naintenance department
of Jeffco Schools could paint the shop this summer.

Coordinate large projects so that all of the activities
would not come at the same time, thus minimizing students
out of class and utilizing special class schedules.

Help this teacher decide on where his place and direction is in

education. (This will have to be discussed for you to under-
stand).

Thanlts for spending the time to utilize this type of
education, it is very helpful as a teacher.

79
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‘September of 1975

Some Do'as For The "Me Teacher" By Teacher C

1,

2e

3

Se
6.

7.

8.

9.

Always exude enthusiasm and pleasure during your teach-
ing. This is important; even in your sterner moment a
smile should never be far away.

Know your work thoroughly, especially a new song, and
begin every lesson with a clear lesson plan in mind.

Be quick to recognize and praise fine effort. Be proud
of your singers and tell them s0.

Lighten the lesson occassiorally with appropriate humor.
Expect and ignore raucous response, using a double clap
to restore quict.

Dress neatly and conventionally, clean shoes, tidy hair.

Find what popular sport interest prevail., Learn about
these sufficiently to discuss them with the students.
Attend school games regularly and be sure to be noticed.

Meet each incoming class at the door of the music room
and establish order and quiet before you admit atudents
to the room. This especially necessary after lunch or if
boys are coming from a physical education activity.

At the end of a lesson reaffirm your control. The bell
does not dismiss the class =-- the teacher does.

Be ever ready to admit a personal error, such as an in=-
definite lead in, insufficiently slear instruction, uncer-
tain starting pitch, etc., and avoid placing blame on the
students for error.




September of 1973
Some Don't For The '"Me Teacher'" By Teacher C

l. Don't ask a general question of the class which evokes
mass vocal response. ''What song would you like to sing?"
"Would you like to listen to a phonograph recording?'

2., Don't ask a student if he will do something for you such as.
’ cleaning the chalkboard. Instruct him to do it, followed
by the word please.

5« Don't turn your back on the class for more than a few sec-
onds.

4, Don't ever promise retribution you are unable, or not dise
poced, to carry through.

5. Don't ever get angry or show temper. If punishment is une-
avoidable, exact in a regretful manner.

6. Don't send a noncoaforming student to the principal's
office for disciplinary treatment. The moment you do this
You have admitted personal defeat, a fact known to the class,
and your prestige is lowered.

7. Don't 1listen to tales or gossip about other members of your
chorus or class, or about other faculty members.

8. Don't make any special student friends or try to be casual
with your class or chorus. Being a good fellow and one of
the gang sometimes gets you into a situation in which it is
impossible to assert yourself with any authority.

9. Don't allow your class to dismiss noisily.
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84.

"o: ''eachars

From: Prineipal

Date: April of 1994

SubjJact: Student Feedback IF' You Want It

List five quastions about yourself or your teaching to
which you would like an honest student resnonse., After

interviewing seven of your students, the results will
be ziven to you in written form!

1.

5.

5e

Toacher's girmnature




AFFECTIVE CHECKLIST
OF
AFFECTIVE BEHAVIOR

. +2 Very atrong positive
RATING SCALE: +1 Positive area

O Area is neither a problem nor a strong attribute
=1 Needs some improvement in this area
-2 Strong problem area

DATE:.

AREAS REIATING TO SELF:

l. Physical characteristics and health, personal ap=-
pearance

2., Self-understanding, self-acceptance, positive self-
regard

3. Seli- ontrol, emotional stability

b, Dositive, optimistic

5. Sense of humor, natural spontaneous

6. Carolul, shows good judgment

7. Imaginitive, creative, original

8. Bright, good mewory, perceptive

9. Interest in arts, aesthetic sensitivity

* 20, Values, ideals, strength of convictions

1l. Realistic exrcctations of self

12. Coping skills, able to learn from mistakes

15+ Open-minded, flexible, willing to change, will to
risk

14, Interested in learning, curious, becomes involved
in a task

15, Goal oriented, efficient, thorough

16. Pride in accomplishments




AFFECTIVE CHECKLIST
OF
AFFECTIVE BEHAVICR

+2 Very strong positive
RATING SCALE: +1 Positive area

O Area is neither a problem nor a
strong attribute

=]l Needs some improvement in this area

-2 Strong problem area

DATE:

AREAS REIATING TO SELF WITH OTHERS:

1. Independent, self-confident, shows initiative and
individuality

2. Interdependent vs. counterdependent, defiant

3. Relies upon self-assessment, not controlled by
assessment of others :

4, Self-assertive, agressive

S. Interpersonally effective, cooperative, kind,
helprul

6. Able to give and receive feedback, non-defensive

7. Responsible, fair, dependable, loyal

8. Interested in others' welfare, sensitive to
feelings of bthers, sympathetic, understanding

9. Non.possessive, undemanding, forgiving

10. Open, shares ideas and feelings honestly, authentie

11, Tolerant, unprejudiced, accepting, treats others
as equals

12. Friendly, warm affectionate, trusting others

15. Accepted, respected by others .

14, Sociable, outgoing

15. Social responsibility, citizenship




87

October of 1973

Teacher A's Rating Principal's Ratings of
of Self on Actualization Teacher A on Actualization
of Ideal Teacher of Ideal Teacher
l., 16 l. 16
2. 13 2. 16
30 16 3. 12
b, 17 h, 17
5. 15 5. 15
6. 19 6. 19
7. 15 7. 15
8. 14 8. 13
9. 17 9. 18
10. 15 10. 18
11 ° llf ‘ 11. llf
12, 15 12. 14
Total - 186 Total - 187




Teacher B'g Rating
of Self on Ae

tualization
of Ideal ¥

Principal!
Teacher B
of Ydeal Teacher

14
16
16
8
12
17
0
10
10
10
10
16
18
0
0

e 10
T

October of 1973

8 Ratings of
on Actualization




October of 1973

Teacher C's Rating Principal's Ratings of
of Self on Actualization Teacher C on Actualization
of Ideal Teacher of Ideal Teacher
l. 17 l. 15
2. 13 2. 15
3« 10 : 3. 12
b, 18 b, 18
5. 15 5. 15
6. 13 6. 17
7. 18 70 15
8. © 8 0
9. 12 9. 12
10. _gg_ 10. 15
Total - 13¢ Total =132




October of 1973

Teacher D's Rating Principal's Ratings of
of Self on Actualization Teacher D on Actualization
of Ideal Teacher of Ideal Teacher
lo 15 lo ' 17

2. 15 2. 18

3. 15 3. 17

b, 15 L, 16

S5¢ 14 5. 10

6. 18 6. 10

7¢ 15 : 7. 1k

8, 16 8. 19

9. 16 9. 16

lo. 18 10, 17

11. 15 - 11, 16

12, 16 12, 17

13, 14 13, 16

14, 16 14, 18

15 © 15, O

6. O 16, O

17. 17 17. 12

18, 14 18, 15

19, 16 19. 17

20, 10 20. 10

2l, O 2l. O

22, 18 22, 18

Total = 293 Total - 293




1.

-

3.

b,

Se

6.

7

8.

9.
10,
11,
1.
13,
14,
15.
16,
17.
18,
19,
20,
2l,
22,
23
2h,
25.
26,
27,
28.
29.
0.
31,

2e
35
3l
25

Teacher E's Rating
of Self on Actualization
of Ideal Teacher

%6, 18
37. 16
38. 18
39, 17
Lo, 15
b1, 12
L2, 16
h3, 15
L‘"’. 16
h5. 17
L6, 17
by,

17

Total -~ 725

November of 1973

Principal's Ratinga of
Teacher E's Actualization
¢f Ideal Teacher

1.

>

3.
b
Se
6
7.
g

%
10,
11,
12,
13.
14,
15.

.16,

17,
18,
19.
ao.
21,
22,
23
eh,
25,
26.
27,
28.
29.
30.
3.
32
33
She
35

15
15
10
13
15

9
15
18
17
¥4
16
15
17
10
10
19
15
16
16
13
16
15
16
1k
14
14
10
16
10
16
12
15
15
18

16

36, 15
37. 15
38. 16
39, 17
ho, 10
4. 10
b2, 16
b3, 13
by, 16
45, 15
L6, 15
k7, 15

Total - 681




November of 1973

Teacher A: lThe "Me=llow Teacher'" From The Principal's Perspective
Statad in Sentence Deseription

1, He has added excitement to his classes with his personal
enthusiasm and zeal to make his classes more relevant and
interesting,.

2. He got off to a good start in good lesson organization with
some very fine advanced planning, and Teacher A continues
to avoid putting off things such,as student evaluations and
planning for the Mexico trip.

5. Teacher A's discipline referrals have decreased this year due
to better classroom organization, improved communication
with students, and his re-examination of phil-sophy and
procedures.

k. He continues to display appropriate humor with students and
fellow teachers.

5. His students respect him more this year than last based on
several student's input: several students claim him as their
teacher, many have indicated that french or spanish is their
subject, and their has been a total absences of student com=
plaints about Teacher A from students,

6. He remains one of the most respected of all the teachers
among his fellow teachers.

7. Even though he has given time to others, he could give addition=-
al help and oncouragement to students and fellow staff members.

8. Since September of this year his motivation level has remained
high, but he should try new techniques in motivation.

9. Teacher A's sincere interest in improving student evaluations,
with the help of student self-evaluations, is a good indication
of his concern for each individualj however, he should think
of other effective ways of re-enforcing students who have im=
portant needse.

10, Most of your interest in students this year seems to be related
to your subject, and they have been highly receptive to your
sincere interest.




11. You have been slow to develop creative teaching techniques.

12. Your communication with students both at a group and individual
level has improved greatly since September of this year, and you
should continue to sharpen your communicative skills.

NN

3ot




December of 1973

Teacher B: "The lMe-Now Teacher" From The Principal's Perspective
Stated in Sentence Descriptions.

1, You are planning long range better this year, but there
are some events, activities, etc., tlat you may be for-
getting due to a pre occupation with the present.

2. My impression is that you have been very sincere wiﬁh
students this year, and that your students are very
happy with you as their teacher.

3+ Because you have pressed yourself to cover certain units
to be sure that kids get through them, I feel that your
approach and presentations have not had the excitement
for which you are striving.

4. You could still coordinate more outside assignments
with class experiences which would enhance learning.

5 To date, this year, I am not aware of your using other than
fairly standard techniques in handling discipline problems.

6. You are more consistent in dealing with tardiuess and
keeping records oa tardiness and absenteceism.

7. You have brought in one guest speaker this year, and I

den't think you have used the community for class
activities,

8. You have attended a couple of football games and socials
this year wnich, for the first 13 weeks, is an improve-
ment over the first 13 weeks of last year.

9. To date, you have not put forth a comprehensive effort
to teach '"basic skills" at the lower grade levels, but
you have worked on the problem.

10, You have utilized relatively few films and visual aids
this year.

11, You are striving to help poor students succeed, btut you
" should remind yourself to work more with them.

12. You have not provided the challenges to your better students
to the degree that you are satisfied because it is much

easlier to teach them all the same and individualized
cvaluations only.




13,

15.
16.

95

The need for control of your temper is rarely manifest;

I sometimes feel under currents. However you sometimes

carry your anger or disgust from one class to another

thus creating an unnecessary problem. 16

Under the circumstances, you plan your time fairly well
with the work crews. You certainly did bvetter this year
than last. Sometimes you don't complete a project which
could indicate reed for planning, lack of genuine commit-

ment, or low priority of projects in relations to other
activities, 10

Same as 14

Your opinions are well respected by your peers. They are

not frequently shared in general sessions. Your tendency
is not to step on toes and to acquiesce. 7

. e
. »!,:)




December of 1973

Teacher C: The'"Me<liow Teacher' From The Principal's Perspective
Stated in Senctence Description

l. You are succeeding in accomplishing this objective, but in

- the last month you have not been communicative with staff

nembers somewhat more anxious, and less cheerful than you
were during October.

2. Communication between you and your students continues to
improve, ard there is a greater degree of mutual affec~-
tion between you and your students.

3. My feeling is that you are still not satisfied that your
music is as up to date, as you want it to be, or that you
have gotten into enough rock or electronic music; how-
ever you seem to do a tremendous job with rhythmic patterns.

i, You are improving much, in keeping up with instructions,
records, absentees, etc.

5. You have not increased the number of visits to the princi-
pal, and, even thougr there is communication between us,
much of it is initiated by myself.

6. You are maintaining better control of your temper.

7. ZEven though you are providing a variety of music for your
students, you could increase the quality and variety.

8. You have taken your classes to a concert, on one field trip
to the sound center, and you have brought in a guest
speaker.

9. You are providing a more relaxed atmosphere and dealing more
effectively with the feelings and attitudes of kids, but,
again, in the last mont I sense that you get up tight more.

10. I believe you are now familiar with the procedures for order=-
ing mater.als and supplies, even though you sometimes for-
get some details such as cut off dates.




November of 1973

Teacher D: "The Me<Now Teacher" From The Principal's Perspective
Stated In Sentence Dascriptions.

1.

2.

3.

Se
6.

7

8.

2

10.

1l.

12,

15,

14,

You have become more concise and clear with instructions,
but you should continue to improve, .

I have noted some "bad moods" which have somewhat affected
your class atmosphere.

Math is exciting 80% of the time and most of your students
look forward to your classes.

The neatness of your room has improved considerably.
Your classes lack the balance for which you are striving,.

I have not noticed yowr bulletin boards changing very
much, the posters are attractive, the seating arrangement
seems close to what it was last year, and your class
atmosphere is very good.

Yourlclaases are more interesting this year, and you have
referred six estudents to the A.P. office for conduct
reasons. -

Class procedures are fair and you treat students fair
with consistency.,

97

The "experiment," the metric sign idea,-and-the-student
store have given your classes more balance and change
of routine,

Your personal management system is much better so far
this year,

You could improve the design of "routine work" to stimue
late more student enjoyment,

You are doing a good job in reaching kids, regardless
of their math level, '

Some of your students are eager to help and teach each
other, but many are not.

One formal experiment has taken place so far this year,




15.

16,

17.

3.

19.

20.
2l.

22,

None of your students has been involved in helping
elementary students with math.

Senior high students have not been involved with your
classes.

I believe you have taken one or possibly two field
trips this year, but trips have not been taken on
& regular basis, .

A greater percentage of your kids this year feel that
math is their favorite subjedt.

Most students think of you as cheerful, helpful, "the
teacher," but many do not think of you as warm,.

You have not used the V.T.R. this Year.

I have not noticed any physical models, but please
note number nine. :

You are developing an honest rapport with students.

98




January of 1974

Teacher E: The "!aeNow Teacher" From The Principal's Perspective
Stated in Sentence Deseription

1,

2.

3

S

6.
7.

8.

%

10.

- 11,

12,
13.

1k,

15.
16.

You have become far more sensitive about making class work
relevent.

Though there are some delays, most of the students' papera
are returned promptly. :

I think you have the confidence to contact parents, but like
most of us you lack some courage to do this,

You are much more consistent in following disciplinary proce-
dures ™

Your coordination of films and materials seems better now than
last year.

You have used few resource people in the classroom this yeer.

You have compensated for some lecture and note taking with
different kinds of learning activities.

You have displayed great confidence in yowr own system for
student evaluation.

You praise more often because it is such a genuine goal for
Joue.

You display lots of affection for kids.
Tou have high respect for human~beings which includes kids,
You have been more happy and content this year while teaching.

You are one of the most respected teachers on the staff in
the eyes of the students.

Though you have triad creative ideas, your creative output
is not as high as your creative potential.

You continue to improve your skill in motivating students,

You continue to be very cooperative with other teachers ~-
both in disposition and ections,




17. ‘The fact that kids are enjoying your clasges ig significant.

18. You s¢ered more tuned-in in general to what's going on at
school.

19. You have demanded and received more resﬁonsibility from
students regarding student privileges.

20, The class with Mike Bonger and Mitch Casados is of good examples
of individualization of materials., :

2l. You have lots of "school spirit," and the students, school,
and staff appreciate it.

22, You are good at forgiving and seeing the gocd in people.

23. You are highly sensitive about being fair with students.

2k  Your own personal taste in fashion is one exanple of your
keeping current, and you are trying to do the same with news
articles and other resources, '

25. Your room generally looks nice,

26. Sea 25

27. Though going back and forth between two buildings, you are
doing better in arriving at class on time,

28. The student evaluation system hag helped you become more
honest with students and parents,

29. From all indications you have helped students become zore
responsible with supplies, books, etc,

30. You set a fine example for students.

3l. You are still not satisfied with the manner in which you
communicate with some students because they get you on
the defensive,

32. You generally maintain g high levsl of enthusiasm,

33« You and your students seen comfortable with the amount of
¢lass routine,

34, You are highly competent in your subject areas,




35

36,

37,

38.

39.

b,

k2.

43,

L,
45,

101

You do not humiliate students intentionally because you are
vory sensitive in treating them humanly.

You have a very cordial, non=-threatcning atmosphere which is
good for learning and growth.

You maintain good communciations with students which is one
basis for their great respect for you.

You are good for kids because you believe in them, and you
manifest this telief.

You do get involved with, and are supportive of, most school
activities.

You have been very sensitive about trying to improve your
underitanding of students.

Your students are not having problems understanding your
airections, but you could still become more concisee.

You have shown a great willingness to take suggestions irenm
studonts and do something about them.

You have improved your organization by planning ahead with
lessons and ideas.

You have better control of your classes this year than last.

Number 1 through 4 reveals your strong and sincere interest
in the total student!

You have become very sensitive about having kids memorize
when it isn't really necessary. '

Your human qualities continue to dominate!

o

Lo
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November of 1973

Teacher A:  "Mo-=lloy Teacher" From Teacher A'y Perspactive
~tated in Sentence Deseription

1.

2.

S

7.

8.

9.
10,

11,

12,

I feel I am more exhuberant ang consistently more so this
year,

Good progress ig being made over last year, but I am atill fap
from being satisfied and I must work on being consistently pre-

I am making progress but I - not feel as though I am on top of it,
there are times when I am vi:sapointed in my performance.

In the area of displaying appropriate good humor I feel I am
making considerable progress,

Though not in al1 cases I believe I have much more respect from
ny students.,

I feel good about the respect I hav- of my fellow staff members,
of course I believe this is a feeling pretty much shared by all
on the staff,

Though I am more free to do so, aside from students I do not feel
as though I share much with others.

I an doing a somew.-at better job in motivating my students, but.,
I do take a sincere incerest in the problems of each student,

I am concerned with ang take an interest in student affairs, I
also try to be supportive of theiy efforts.

I have been somewhat more creative this year in the develop=
ment of teaching tectniques, but I have not been applying a
sufficient amount of my energies and time in this area.

Overall I feel I .p making good progress however,
always as Successrul as I would like to be in deal
individuals.




December of 1973

Teacher R: '"[he Me-Now Teacher" From Teacher B's Perspective
Stated in 3entence Descriptions,

l.

2o
5

b,

Se

6.

7.
3.
9.
10,
11,
12,
13.
14,
15.

I've improved in this area, mainly in obtaining movies and
outside resources for in class activiites,

I have been very honest with students lately.

I have been exciting in my approach to woodworking but
less exciting with 9% grade metals.

I have coordinated more outside assignments to enhance
learning, not as much as I should,

Again, I have been extremely honest in my approach to
discipline problems.

{ have established a reputation this year and students
xnow they have to be in class on time.

1 did this once.

I should support the Play effort more.
Concentrating more on basics so far.,

I have done this completely and feel good about it.
I need much more work in this arca.

I am doing that this year.

I loat my temper once this Year, \

I haven't been involved in a work crew project.

I still sit and listen, mostly because I'm always busy
doing something to get ready for school. I don't have

time to do anything this year,

103
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December of 1973

Teachar C: The "Mellow Teacher” From Teacher C's Perspective
Stated in Sentence Deseription

le I believe I have improved communications with the staff
by talking directly to teachers in the morning and co-
ordinating my efforts with their ideas.,
2. Student communication with me has improved because I have
found numerous musical games that have made music fun
to learn and fun to teach.

5+ Students are warming up to more complex rhythm patterns
as well as learning how to interpret music through my
guidance,

4o I have paid special attention this year to work crew lists
to give the kids a fair shake on attendance.

5 I have increased my visits to the principal that have
helped me overcome problems that I could not of handled
aloneo

6. I am making an effort to control my temper in class be~-
cause learning is more fun wi‘h a personable teacher
who enjoys his subject and wants his students to also.

7. A quick look at the band and chorus music will show the
variety of musiec they are parforming this year.

8. T have made plans to take more classes on more field trips
because extra activities increase the appreciation and
enjoyment of music inside of class.

9. I have found that students really listen and learn better
in a relaxed atmosphere due to my classroom experiements
with new teaching methods.

10 County procedures are now more fomiliar to me, because I
have used them more often an understand their importance.
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November of 1973

Teacher Dt "iho Mo-Now Teacher" From Teacher D's Porspective
Stated in Sentence Deseriptions,

1,

2,

7

8.
%

10.

11.

12,

13.
14,

15.
16.

I have improved class presentations in respect to
clearness, but there is still room for improvement.,

I have good control over my emotions and am generally
calm and composed in most situations that arise.

Math is about 60% exciting and rising,

My room is neat and in order 85% of the time,

I use the overhead projector almost daily, have shown
several films, used a few filmstrips, have had no guest
speakers and used no slides.,

Bulletin boards need to be changed; kids are in the pro=
cess of helping with class decorations.

At times, class is interesting, intriguing and challeng-
ing.

I am fair and consistent when treating student problems,

I am rapidly approaching a good balance of routine and
change.

I am usually efficient answering (and recycling) memos
but everyone sleeps once in awhile,

I am trying different approaches to routine work,
some have been very successful,

Grouping and individualizing is helping me to reach kids
at all levels,

Some kids are eager to help each other.

I have done more oxperiementing than ever before and
am gtill at it,

Nothing accomplished here
Nothing accomplished hewe




17.

18.
19.

20.
21,

22.

106

I have gone on two field trips but have aix to be sched-
uled.

No way!

When in the classroom my energy is unlimited; out of
the classroom I am exhausted.

No work done here.

Have dealt with several physical models and manipula~
tive activities ~ especially at 7 grade level.

I am honest with kids about their work and attitude;
kids are generally honest with me.
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December of 1973

Teachar Bt "The Me-Now Teacher' From Teacher E's Perspective
Stated in Sentence Description

1. I have re-examined relevency of work this year and am more
confident that what I teach is relevent.

2. Corrected student work is returned more quickly; especially
typing since I have arranged a set of criteria to Juage
papers by.

3, Contacting parents is still a weak point; I see it often as
a threat tactic rather than a help; perhaps a reflection of
my own up-bringinge.

4, I feel it is important to uphold school procedures although
T have been hesistant to send students to the office.

5. Films have bveen ordered and used with a great deal more
frequency this year; I am much more aware of the wealth
ond variety of resources in the IMC and pvlan for their
usee

6. More resource people have been used this year and several
more are scheduled.

7. Lectures and notes are still an efficient way to put out
information, but are used with less frequency and more creativity
(i.c. visuals, demonatrations, etce)

8. I have a great deal of confidence in my present methods of
evaluation of students and work constantly to revise and
improve them.

9. Poise is a vital vart of motivating my students.

10. I really like most students and I try to share their accom-
plishments with other teachers. '

11. Even those that are more difficult for me to like, I respect
as people; those who lack self respect are hard to respect
and it is my Jjob to help them find some self resptect.

12, Teaching is fun -~ especially when the class sees the task
as fun.




13, Most of my students respect me; others seem to take advantage
of me casily.

14, I have been more oreative this year, with good rosults.

15, I fesl I am more percaptive about how to motivate many
students but some are still so hard to reach!

16, I respeoct my peers and feel that their programs deserve not
only cooperation but support.

17. I have encouraged my students to participate in interesting

programs that take from my class; this is not a problem for
Mme,

18, I have kept announcement posted and up-to-date, have encouraged
better attention to announcements, and have kept an up-to-date
calendar;there's always room for improvement,

19, This is my big problem lately and I realize that better
records of who leaves the room for how long would help;
I haven't done enough to cause a big change.

20. I have been able to do this more as I gather more resources.
S5till, I tend to assign for the class (in some areas) rather
than for the individual.

2le I feel a great deal of responsibilit to others for quality
of learning but perhaps too much toward the curriculum
guide and the high school.

22. I can forgive students yet wish to do s0 more with reality
in some cases, less so in others. (That sounds orazy but
I'1l explain.)

23, Oh, how I try and oh how I fail at times ... but I keep
tryping: is anyone ever fair?

24, I have accumulated two file drawers full of current materials
and use nagazine articles often.

25 I havs worked at direct student assistants in helping with
roon organization; it is better but time, space and people
keep it looking lived in.

26, Same as 25




27.

28.

29,

30.

31.

324

55

3k

35.

36.

37,

38.

39.

I still am late occasionally between 2nd and 3rd going from
typing to homa ec. but I realize the importance and keep
tryinge -

I have learned to be much more honest about lack of progress;
it doesa't help parent or student to pretend all is okay
when it is not.

Icredibly, I have made progress in helping students be more
responsible in some classes -~ in other classes I have
failed miserably.

I try to set a good example. .
T have been able to deal morc effectively with many problems
by settling it individually outside of class; improvement

is needed as some students can probe at more emotion-tied
areas.

I feel enthusiastic about most things we do at Belmont and
I hope it shows and catches on!

I have strayed from routine more this year and have experienced
gome advantages and disadvantages; I am working on a happy
medium.

Home ec. in-services and contact help increase competence in
those areas; individual study has helped me become more
competent in my own typing skills.

I try not to humilate anyone yet in an emotional moment way
have done 80.

Most classes Seem relaxed and have fun; really more so this
year than ever before.

Sometimes I communicate my true feelings too muchj usually
there is a balance.

Evaluation of progress helps students see their own improve-
ment and accomplishment of goals; the new system has helped
me reach this goal.

T am involved in school activities as much as time and transpor-
tation allow!

Conversations with other teachers help me understand some
students' behavior; taking time to talk to students often

does the trickisome students defy easy understanding and I
continue to work on it!
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W,

k2,

b3,

b,

45,
b6,

hy.

I have improved greatly here; I found that samples and visuals
of all kinds say much more than verbal instructions.

I huve incorporated some student suggestions, need to take
tima to listen to more.

I am generally well planned and seem to keep improving at
being "efficient."

Class control is not a problem; it was in one class but I
have discovered the reason behind the problem.

I care about them as people.

I have taken a good, questioning look at terms and facts and
have reduced memorization

Sharing feeling honestly with students has allowed my humanity
to show.
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The "“FMa-low Teacher" From The Prinecival's Perspective
(Completed in March and Aoril of 1974)
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March of 1974

Peacher At The "Me=Now Teacher' From The Principal's Perspactive

1. You are exuberant in olanning activities such as field trips
and special events. You need to explain your excitment more
to daily activities which will really turn kids on to foreign
language. 16

2. Your organization has improved even on a long range basis.
You should, however, increase the creativity level on the
events which you plan, and you should involve students to
a greater degree in the planning and implementation. 15

3, Your manner of dealing with students who are potential disci-
pline problems has improved greatly; this is mainly because you
have related to kids more earnestly, and consistently. They
know better who you are, what you expect, and where they stand
with you. Your own self analysis has been quite valuable; you
have had only 1l referrals in 5 months! Half of these were
in the first two monthsj eight for detentions, four for throw-
ing things, and one for talking. 17

k. Your taste in humor is good. No student has complained about
sarcasm or poor taste on your part. You seem miore relaxed
and at ease with your students. When one is up tight, he is
more apt to display inappropriate humor. 17

5. Your students® respect for you is greater than it has been
for three years. Why? They know you care; they see you
improving; you are fairer with them; they think you are real.

6. You continue to earn the respect of your fellow teachers due
to your concern for their problems, great disposition, poise,
and your generally professional attitude. 19

7. You take time for others and they truly appreciate it. Some
. teachers don't understand why you miss some social functions
and this concerns them. You could take more initiative in
getting better acquainted with new teachers. 16

8. You have been more successful in motivating students: disci-
plinary referrals are down, negative reaction to your classes
this year is non-existent, and student interest is up. You
need to explain your catalogue of motivation techniques. 15




9.

10.

11.

12,

Because you have taken a more sincere interest in individual
problems you are succeeding at a faster pace. You need to
look for problems more instead of counting on them coming

to you.

Helping in the planning for the spring trip to Mexico, even
when you aren't going; organizing campaigns to raise money
for the trip; working out good field trips such as the
George Town trip, working with the A.P. in some simple be-
havior mod contracts, preparing spanish lunches, are all
evidence of your success!

Hopefully your readings on Skinner and others will stimulate
more ideas for teaching techniques. See 8

Your communication with students has improved greatly. See
9, 8 5, 4, 3, 2 and 1.

M tary
do i
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" March of 1974

Teacher B: "The Me-Now Teacher" From The Principal's Perspective

l.

2o

3

S5

6.
7

3.

You have bacome more sensitive to the value of long range
planning in the last three or four months. You have been
making plans for several special activities for the second
semester including affective education, work crew projects,
and other things as well. You are already making plans
for next year. ,
Sometimes the U.S. Army comes out in you; a little sar-
casism here and there, However, you have become more
undertanding of your students and threfore more tolerant.
You continue to be greatly admired by your students, and
the more they like you as a person, the easier they are
going to be to teach.

Building the racers and competing with Carmody Junior was

a good example of adding excitement to your classes. Over-
all, you have not often provided highly exciting approaches
and presentations. You have, however, maintained a high
level of interest among your students!

In the last month or so you have not coordinated many oute
side assignments., Certainly some students have taken work
home with them, but T am unaware.of any special assignments.

You have not used many techniques in dealing with discipline
problems for one good reason: you have had very few discip-
line problems! You continue to have some trouble using
behavior mod. because of the time problem. You have work-
ed well with David Schnieder.

You are also anticipating problems and getting to them
before they grow.

You are doing a consistently good job in handling tardies!

You have neglected to utilize the community or guest speakers
to any great extend -- maybe once or twice.

You supported many school activities at the outsat of the
year. In recent months, you have not taken good advantage
of other school functions such as the spring play and
vwrestling. :

. «
IO
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9.

10,

11.

12.

15.
16.

Your first year students receive excellent instruction in
basic technical arts skills. You have placed more emphasis
on basic skills this year.

You have used moras films and visual aids this year. You could
make better use of the V.T.R., the movie camera, and the slide
projector.

You have not put forth a concerted effort to work with
students who have learning deficiencies. Again, you
have helped David by cooperating with the behavior mod-
ification program!

You are doing more to challenge your brighter studenta. They
naturally demand that you give them more attention. They
could still use more and varied challenges.

See number 2 adbove,

You have been too busy with other things to devote time to
work crews. Possible projects which need to be completed are
the dark room, the sign, painting the outdoor tables and
repairing them, and building the ball field.

See 14

You have become much more expressive of your view, and
your fellow teachers know better where you stande I hope
you will continue to express your feelings, making sugges-
tions, and offering comments and criticisms because I feel
You have much to offer.
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March of 1974
Teacher C: The '"}e«low Teacher" From The Principal's Perspective

l. Yov are improving communication with other teachers: you
take lunch with them, chat with them, and participate
i: meetings. Several teachers have commented that they
have fotten to know you better this year; this is mostly
because of you attitude. Even though you have been on the
brink of confrontation with one or two staff members you
held your cocl! 16

One reason mora people at Belmont know better how to take
what you say this year, as opposed to last year, is that
‘you have become more sersitive to how you are received.

Even though you are more cheerful and friendly this year,
you still come across too often in a less than cheerful
or friendly manner.

ity not to communicate because you have to, out of neccessity,
st instead ‘;ecause you want to!

2. About the only time you seem to have trouble communicating
wi.th students this year is when you are not feeling well or
sort of up tight. Over all you have greatly improved your
rapport, and therefore, communication, with kids.

As you move toward a more Positive communication your rapport
and communication will improve. Affective education. might
well be the answer. 16

3« You're working on more up to date music and placing emphasis
on acale patterns and rhythmic patterns. Your study of
rock music or electronic has not taken place to any dramatic
degree. 12

L, You have improved greatly in administration of instruction
and attendancej it is mainly due to your good attitude. 19

5 Our visits are too far apart and too rare, and they are
generally problem oriented. You don't take advantage of
the ideas and techniques which I might have that might
poasibly benefit you. b




7.

8.

2.

10.

You continue to control your temper better. However scue
kids sometimes think you might be mad because of your
facial expression is often not a happy one,

You have increased the variety and quality of music, but
you still have a long way to go. Student involvement
should coatinue in the selection of music!

You have neglected many field trips which would be much
fun and enriching. It's not too late.

You have relaxed the class atmosphere, and kids are having
more fun in musicj you have improved greatly. You are
much more positive in dealing with your students now,

and they like you more for it.

You seem well informed about procedures for ordering
materials and supplies.
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" March of 1974

Toacher D: "The Me=Now Teacher" From The Principal's Perspective

1.

2

Se

Se

6.

7

9.

’

You have becoms much more concise with your verbalization.
I think it is because you have become more sensitive
about being clearer and more concise.

You seem to be in good control of your emotions; scme-
times maybe too much so. It i3 rare when you are in a
bad mood or upset. Some days you do seem much more
gerious than others. :

Math is really execiting 75% of the time, and I feel kids
do look forward to your clasa.

Your room is usually neat, clean, in order, and well
decorated.

Your balance of presentation == films, filmstrips, slides,
overhead projector, guest speaker == has improved some ==
still could improve more. You've had one gueat speaker,
a few films and film strips.

Your class atmosphere is highly conduzive to learning.
The bulletin boards are nice, (not changed enough),

vie paintings, posters, are also neat. I'm not sure
that the seating arrangements have been uniques I like

the way you get the classes involved from time to time
in fixing up the room!

Your classes maintain a high level of interest (there could
be more intrigue). You have had few discipline problens
because of the high interest level of your classes.

Your rules and procedures are fair, and you treat stu=
dents consistently and fairly. Not one student has
complained to me about being treated unfai-ly!

Yon have acquired a better balance of rouvtine and change.
The metric sign project, the student store, bowling
matohea, student statistics keepers, game exercises =
puzzles, daily assignments, exams, field trips, motiva-
tion experiements are good example of the contrast!
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10,

1.

12,

3.

1,

15.

16.
17.

18.

19.

20,

2l.

Your personal mangament system is A~0.K. Honor roll sheet,
evaluations, advanced planning, all, seemed in good order.

Most kids enjoy the "routine" of your classes because
you give them lots of individual help and they benefit
greatly by your individualized program.

You do reach most kids, regardless of ther math level. It
takes a very exceptional protlem to preveat you from
reaching a student. I guess David Schneider might be one
of the exceptions. But he is balanced by Chuck Jacobs.

I feel kids do help one another with math, but their
attitudes could improve with some more structured pro-
grame

To my knowledge there has been only one experiement of
any consequence: the one motivation va. time., The bowl=-
ing, statistics keepers aren't that new for you. The
kids seem eager to experiement, and I'm sure there have
be2en other less sophisticated ones.

To date none of your students has been involved in work-
ing with elementary students.

To date no high school volunteers have worked in your classes.

Your classes are taking field trips on 'a fairly regular
basis to show math in action." Three last month!

The percentage of students who claim math as their favo-
rite subject continues to rise mainly because of you and
the good job you are doing.

You are one of the hardest working teachers I know. On
many days I see you a3 early as 7:30 a.m. and as late as
5:30 peme There is no queation that students think of
you as chaerful, helpful, and "the teacher! as well «=-
and you're getting warmer!

You have not made good use of the V.T.R,

You have developed a very honest rapport with kids. Our
experiences with David Schneider was proof.

N
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April of 1974

Taacher X¢: The "Me=Now Teacher! From The Principal's Perspective

1.

2.

Se

Se

6e

7

8.

fou are giving much thought to making your assignments
relevant for students. You have involved your students
in self-evaluation, planning activities, numerous field
trips, pre-school programs, guest speakers, fashion show,
and individual instruction; these have all helped make
your class work more ralevant.

Student feedback from your tyving and home ec. classes
indicate that they are very pleased with the way you
correct work and get it back to them.

You have made a special effort to communicate with pareats
and students when problems have arisen. You have praised
many students and their parents which has brought much
satisfaction to students and parents.

You are consistent in the handling of studeat discipline
problems which has produced rositive results. Students
know better where they stand, and your discipline referrals
have decreased as a result.

You have improved your advanced planhing which has had a
positive rasult on ordering films and having them available
for learning activities.

You have used numerous resource people including fashion
designers, parents and other specialists which have com=
plimented learning.

You are lecturing less, and the kids are learning more
through great individualization of instruction. Your
6% period class and the program that you have set up
with them is good evidence.

Your hard work and commitment to student evaluations has
maximized progress snd minimized hard feelings any
student may have had toward yourself. The day to day
self-evaluation check list that you have used in typing
and home ec. has increased Your confidence in evaluating
students fairly and honeatly.
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2.

10.

11,

12,

13.

1k,

15.

6.

17.

You are praising students and fellow teachars substantially
more this year than ever before; you have helped to ra-
inforce many positive feelings in many people.

Mumbers 1, 3, 8 and 9 abvove are definite indications that
you "like kids" very much.

You go to great lengths to troat your students fairly and
to respect them as individuals and students. Your actions
and attitudes toward students such as Danny Norman are
evidence of this,

You seem much happier and satisfied with your classroom
teaching this year. You seem to be having more fun

in teaching kids. Your comments to me and fellow teachers
and the classroom activities which I have observed are proof.

Same as no, ll. One reason kids respect you so much is
because they know thoy have your respect.

You have utilized your creative potential to a greater

degree this year the many projects and activities and the

way they have been implemented has encouraged wmore creativity
on the part of your students.

The fact that you have had few motivation problems with
students this year reveals that you know how to motivate

most students. You have tried some different ideas, which

ve have discussed, and you have increased your reading

and exploration of motivation theories. You're participation
in the ine-service on affective education has also been
helpful.

You have been highly cooperative with other teachers in
sharing ideas and combining rescurces. The gingerbread
with Ms. Liedike, you're great involveuent with lMr. Finan
and the play, and making the choir robes for Mr. Maglischo
are all positive actions which show your cooperation and
helpful attitudes.

Numbers 1, 3, 6, 7, 9, 10, 11, 12, and 14, help explain
your success in helping kids to enjoy learning.
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13,

19.

20.

2l.

22.

23,

2k,

25.

26.

27.

This year you have done much more advanced planning and
coordination of student activities. You also seem to be
a better informed staff member. Your personal calendar
has alszo been helpful.

You have helped students understand that responsibilities
go with privileges; fewer students have taken advantage

of their privileges in your class this year. I have heard
no complaints this year regarding your students being out
of class with out permiasion,

You have increased individual instruction based on student
needs, To date no student in your class is failing. You
have expressed satisfaction to me on several occassions
that students are trying in your class.

You involvement with the Future Homemakers club, student
evaluation system, and in common planning all indicate
that you feel a responsibility to the total school for
improving student learning.

In the last four months you have not mentioned the
problems which you have with several students, who

- had negative feelinjs toward you and your class. The

fact that you have not mentioned them might mean that you
have forgiven the students.

You are now involved in a student feedback project to
discover how students feel about you. One of the
questions to which you want feedback is,"Do you think
I'm fair?" You are sensitive in trying to be fair to
students. I feel you are succeeding.

You seem to be keeping current on your subject area. Your
participation in curriculum projects and in teaching an
adult education class have certainly helped.

Your home ec. room and typing room look to be teat,
clean and in good order.

The home ec. students have been involved in keeping the
room, equipment and utensils in. good order. The station
system, I think, has been used to good advantage.

Tven though you have to go from one building to another,
you have improved considerably in arriving earlier o
class.
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23,

29.

0.

31.
32,

33.

3b,

35

36.

37.
38.

39.

The new student evaluation system has made it easier for
you to be open and honest with students and their parents
regarding student behavior and academic progress. See
number 3 above.

Your improved personal organization, advanced planning, and
your improved communication with students regarding what

is expected of them has helped students become more respect~
ful of themselves,

Your are setting a good example for students. Your toler-
ance level and your general manner in dealing with students
has imoproved considerable since the beginning of the year.

See numbers 4, 28, 29, and 30 above.

Your enthusiasm level for students, home ec., typing, and
the school in general has cncreased considerably.

You have added excitement, and creativity to your classes.
There has been a great change of pace from week to week and
unit to unit increased field trips, guest speakers are ex-
amples of your success.

You have proven yourself to be highly competent in both
home ec. and typing.

You have increased your tolerance, understanding, and
compassion for many individual students in need of "teacher
understanding."

Student feedback indicates that most of your students are
having fun in typing and in home ec.} they feel very com~
fortable with you as a person and as a teacher.

See numbers 3, 4, 9, 11, 22, 23, 28, and 35 above.
Terri Billen, Mike Bonger, Danny Norman, and Mitch Crsados

are good examples whom you have helpsd helieve more in
thenselves.

You have certainly involved yourself in many school activities
ranging from the schaol play to the girls football game.
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43,
L,

45,

he,

l’? .

See 15 above. You could make better use of the counselor.
Occasionally, you have waited to long or taken to much
for granted in trying to understand a student.

Even though you have become more conoise in oral communica-
tion, you could still improve your communication by being
more concise.

You show an opening to studen suggestions. Never the less,
You could encourage more student suggestions and opinions,
which I feel would bring you more satisfaction.

See numbers 2, 5, 6, 21, 24, 25, 26, 27, and 29 above.

You seem much happier with the kind of control that you
have over your class. Your controls seem fair, reasonable,
and they are respected by most of your students.

Your participation in the affective workshop, the questions
which you posed on the "student feedback questionnaire," and
Your concern of meeting individual student needs all reveal
a genuine interest in the total student.

You have become less concerned with memorizing and more concern-
ed with internilized learning. Your student activities, lesson

plans, and general approach to teaching are evidence of this
growth,

All of the above are an indication that you are a most human
person!
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APPENDIZ H

The "Me-=How Teacher" From The Teacher's Peranective
(Completed in March and April of 1974)
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March of 1974
Teacher A: "Me-Now Teacher' From Teacher A's Perspactive

l. I feel generally good about my progress in regards to this
aspect of my performance. That is not to say I am com-
pletely satisified; I do not believe I am coming across as
well with those classes in which students are working on
an individual basis, 17

2. In the area of organization I started off real well. In
respect to classroom management I am continuing to do well.
With respect to lesson planning I have not been consistent;
I am very dissatisfied with my performance in this area. 14

5 I am particulary pleased with my progress in this area. I
do however, continue to have problems and most generally
with students who have been with me a long time. I do
not believe that many of my students would say that I am
unfair, 17

b, I do believe the humor I display is more appropriate and
less misconstrued. 17

5+ I believe I have the reapact of the majority of ny students.
There are some however, that I have my doubts about and

about which I feel particulary bad. 16
-~ 6. I am pleased at the raespect my fellow teachers have for me,
and I understand what I must do in order to retain it. 19

7. I have tried to be more sensitive to the needs and concerns of
others, but aside from students I cannot say that I have
given or shared my time much with others. 16

8. With certain students, with certain classes I feel to a
small degree successful in the area of motivating students.
However, there are some good students who started the year
doing well and are now performing unsatisfactorily; there
are some students who started out performing at a low level
of intensity and are continuing to do so. 14

LP).I
_1%’
.




9.

10.

1l1.

12,

I do take a :{n:ere interest in the problems of students.
But so often ;.y concern is followed by frustration. So

often I feel the lack of skills and time to be of any
worthwhile assistance.

I take an interest in student affairs. HMostly I am able
to help by encouraging students to participate and by
supporting and commending their efforts.

I am certain that I do not lack totally the ability to
be creative. More initiative is required on my part.
In addition to be a dreamer of ideas I need to act on
them.,

From the very beginning of school I have been trying hard
to be more successful in this area. I believe I am.

b
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March  of 1974
Teacher B: The "Me-Now Teacher" From Teacher B's Perspective

l. I have made some progress in this area, especially in the
area of movies and physical items that relate to the
subject matter. 1k

2+ I think that my sarcasm, or what I thought was sarcasm,
has changed to just being myself and I don't think I'm
really to sarcastic any longer. 16

3. I am more exciting in my approach and presentations, but
more consistency is needed. _ 13

ke I have improved in this area, but not to the extent that
satisifies me. 10

5« I have used different techniques in handling discipline.
I have worked with the principal in handling special cases,
and have used a more planned method of handling most cases. 15

6. I'm keeping a better records as far as tardiness is con-
cerned and have developed a reputation as handling these
types of problems efficiently, consequently reducing the
need for this type of record keeping. 16

7. I have failed miserably in this arca.

n

8. An improvement has been seen in this area, I support other
school functions as much as anyone else, and as much as

my time permits. 14
9. I teach more basic skills to all levels of students including

lower level grades. 15
10. I have improved greatly in this area and my organization and

timing supplement my teaching greatly. 18
1l. I feel much better this year about helping all succeed in

tech arts, 16
12. I am challenging the better students in my classes. 15

13. Yes, great improvement has been achieved in this area. I
can honestly say that I have not lost my temper once this
year. 17

a l’)f"’
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14, I have not been involved with a work crey yety but I am
Planning for work ecrey this spring. 12

15. Same as 14

16. I do offer ideas and suggestions, when I have sométhing
worthwhile to offer. 14

A & Y4 ]
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March of 1974
Teacher C: The '"Me-low Teacher'" From Teacher C's Ferspective

l. I believe more teachers on the staff know me better since
the workshop and through my daily efforts to communicate
with them. I have rated myself about the same on this
however, because basically my communications with them
could be better and more thorough. I find however, my
time is limited even in the mornings with planning and
keeping up with things. o 18

2. I believe that student communication with me is steadily
improvinge I bave been trying some techniques in this
area. For example the students now are going to decide
what order the songs will be played, and what they are
going to wear for the concerts. I figure this will give
e & chance to listen to them and discover their values
and impressions. 15

3. I am gradually working the mechanics of counting rhythm
patterns, identifying musical symbols and notes, into the
class instruction. I will begin mure work in pop and
electronic music since general music classes have be=-
gun. Students are responding to it in an enthusiastic
fashione. 13

4, I now believe I have gotten on top of the extra curricu=-
lar activities. I have to admit, these next few weeks will
be a challenge, but I'm ready for ite I think I have now
gotten use to the fact that students will miss class for
more worthwhile activities from time to time. 19

S« I think I'm now more relaxed talking with the principal
about my classroom conditions and relations with the
staffe I'm still not visiting the principal enough be-
cause I just don't think about seeing the principal that
often. Some of the time, I believe the principal is a
little busy with other teachers and administrative tasks. 15

6. S50 far this year, I believe I have made good progress in
controlling my temper. I've tried to control my emotions
and replace them with kindness and patience. With some
of my hard discipline probl:ms I tell them, one to one,
that I won't bother them, that I'll just be watching them,
“and that they are responsible for their behavior. 16




7.

9.

10.

I believe the band and chorus is experienceing many forms
of music this year. For example the chorus is ranging from
Canadian folk songs to the latest John Denver hit. The
band is ranging from 17% century music to current pop hits.
They are really enjoying it because I have given them a
choice also.

So far this year I have had a speaker and demonstration in
guitar, I have taken the band to a sound studio, and also
have taken & large number of students on two Denver Sym=
phony Concerts. Since I did not use the field trip last
year (only when required) I feel I have made some progress.
I plan more field trips in the future for all of my classes.

I have found that because of the subject matter in chorus
and band, I'm somewhat forced to teach a more disciplined
class, but in classes such as guitar and general music,

the students are relaxed and encouraged to go on at their
own pace and direction with respect to home assigrments and
classroom projects.

I don't believe I have encountered any major problems so far
in using the school procedures for ordering materials etc.

I think what has been my downfall is keeping up with the
number of different accounts. Also I'm puzzled as to why
the music department cannot charge for concerts. I've

been told why, but I don't go along with that. For example
why can the English department charge for plays, etc.
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March of 1974

Teacher D: "The Me-Teacher' From Teacher D's Perspective

1. Although my speaking and communication skills are not
perfect, I feel I am becoming much more proficient in

this area. 18
2, I am pleased with the way I have been able to control

my emotions; I am in control 95% of the time. 19
3¢ Math is exciting some of the time; most kids don't

"mind" math and a few even look forward to it. 15
k, My room is in order 95% of the time, 19

5 I have varied my presentations by using films, overhead
projector, a few filmstrips, one guest speaker. 16

6. The class atiosphere is improving but the room could

still use more posterc, more frequent change of bulletin
boards, etec,! 1

7+ By the use of games, puzzles and varying my teaching
methods, class has become more interesting for many 9
kidse. 1

8. Class rules are fair and students are treated as fairly
as its possible for me to treat them. 19

9« The balance of change and routine is rapidly approach-
ing what I consider desirable.

V. I have developed a much better personal management
system; memos and other notices are usually taken
care of promptly. 19

11. I am always trying to make routine work more enjoyable
for kidase. 1

12, Individualizing and groupiné students is helping me to
reach kids at all math levels, but I should spend more
time challenging the '"brighert' -kids.




13.
14,

15.

16,
17.

18.

19.

20.

2l.

22.

Kids are more eager to help each other than ever before.

I do a lot of experiementing and the kids are usually
eager to experiment with me.

Although our students are not yet involved helping
elementary school kids. I'm thinking about it alot
moree.

Same comment as for 15.

We have gone on several field trips (usually to the
bowling alley), but I am somewhat restricted be-
cause several trips I would like to take cannot be
done during extended periods.

Saveral students view math as their favorite sub-
ject, most don't mind it, a few don't like math.

My energy level has been relatively high this year.

Perhaps I still come across a little cool to some stu~
dents.

Although I have not uscd the V.T.Re. = I am thinking more
about using it.

My resource bank of manipulative activities is continu=
ing to grow.

My rapport with kids is an honest one.

133
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April of 1974

The "Me-=Now Teacher" From Teacher E's Perspective

1.

2.

e

b,

Se

Rolevency of class work is a very arbitrary term: relevent

to what? I have tried to sort out which work is not relevent
to the needs of the students now. Those things that are
meaningless now I have left out of lessons. Other things
that are not relevent now but will be important in the future
I try to correlate to present needs. It is probably easier
to define relevency in home economics and typing than it
would be in many subjects.

1 have returned typing assignments more promptly this year.
The typing assignments were the hang up. My criteria was
vague and grading made the task of labeling each with a
letter positively dreadful. Our new evaluation system has
really helped me improve in this area. I now know precisely
what I am looking for in weekly assignments and am able to
quickly and efficiently evaluate. I have also utilized
student assistants to keep records of assignments turned

in. There always exceptions, but I am quite pleased with
ny improvement in this area.

Although I have done more in the way of contacting parents
T am not satisfied that I have accomplished this goale. As
I contact more parents I gain confidence and continue to
work for improvement.

After three years I have reached a point wherel feel complete}y
comfortable with my attitudes on school disecipline procedures.
T realize the value of the procedure and follow it. My goal

iz to solve the préblem, not to punish. I have been pleased

t find that most problems can be solved by effectively
handeling the first step: a private, one=to=one, honest talk
with the student.

I have used at least twenty more films and tapes this year
than in previous years. Ordering shead is easy and when

I realized that this was an important goal for myself it
took very little effort to work in interesting AV aides.

An added bonus to ordering more films was the familiarity
with the £ilm cataloge. I found many resources I had not
been aware of and enhanced many units with these discoveries.
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6.

7.

8.

9.

10.

1l.

I have used quite a few resource. people this year and am
greatly reassured of their value. I have had an architect,

a student's mother (nutrition topics), a fashion show (twice),
a speaker on high altitude cooking, a speaker on grooming,

a coordinator of pre-school, a demonstration on meking
gingerbread houses, a speaker on fashion and modeling, and

a nurse. All were enjoyed by the studenis and were intereating
additions to the curriculum.

I have really minimized lectures this year. I have instead

had student research and report back to the class, reading
assignments,added visuals and turned it into more discussion,
handed out outlines so that they could watch a demonstration
and still have something to draw them back to the main points.
This hasn't bothered myself or (seemingly) students all year and
the solution of the problem was mostly in realizing that there
was more than one way to introduce a new topic.

Since we have changed to evaluations raher than grades, I have
a great deal more confidence that I am really communicating
strengths and weakneasses to both student and parents. I can
be very specific, and have had many experiences that prove

to me that the parents supported me in my recommendations.
Giving a student a C would have only confused and depressed
many, but wouldn't have told them what to viork on.

Praise is not only a super motivation, but is & humanistic
way to treat another. If I like what a student is doing,
how he is acting, what he is saying, how he looks today,

I try to tell hin. It always brings a smile and lifts ones
self image a bit just being aware that this is a goal has
caused me to make it a habit.

Sometimes the kids act so mature that you begin to forget
they are kids. I have really looked into characteristics
of junior high kids in myself etc. and have learned to re-
mind myself not to be disappointed when they do something
that dbreaks with this maturity. They are kida! And if
they weren't they wouldn't really be so open and such fun
to be with daily. I like them for this spontaneity and
because they are people who color my life so beautifully.

I respect my students as human beings; worthy of dignity
and respect. Sometimes, because they lack self-respect,
they cause me to have to dig deeper to find something to
respect. This year I can think about five such problems.
I tried talking with them, with the counsslor, and with
another teacher to find out why they were showing me

such disrespect. It has been long, hard and confusing to
ma, but I seem to finally be getting somewhere. Moat of
ny atudents respect ne.
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12,

13.
b,

15.

16.

17.

By my third year I have relaxed a lot. I can react more
naturally to situations in the classroom. This makes teaching
more fun. As I try new (for me) methods, films, puppets,
games, field trips, speakers. I find that not only do I

have more fun, but so do my students. Each really fun day
brings good feelings about the class which can carry through
from day to day.

See number 1l

I have tried more ideas this year. Competitions, experiments
(finger paints, cooking, etc.), games and puzzels etc.

have each added something extra to class. I have not let
these run things thake the place of techniquest that were
already effective, but supplemented these and added

mora pep to them. For example, deimonstration is a technique
I use of::n. I made it more creative this year by adding
more visuals, using film.loops at times, and having students
do some of the demos.

I've read some articles about motivation and have been trying
to work on motivation from the stand point of getting the
student so involved that he wants to find out more; improve;
or whatever. I've had most success motivating students in
typing and in sewing, less success in foods although (as I
reflect) this has been better. I would like to read more
about mot.vating the students who are highly involved with
social life to the point of preoccupation with it. I would "
like to read more in general about motivation. My most
success seems to come from 1) ocaring and showing it 2) being

excited myself 3) being organized 4) being flexible 5) trying
new things.

I have tried to lend support and help when needed. I have
approached others with ideas and have "teamed" in some
areas (math and art). I try to work on many language
skills in typing. I share my room and supplies and am
open to helping others.

I am fully behind any field trip, work crew, or other
experience that would take a student from my class. If
a student is involved in something he should be encouraged.

1%6
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18,

19.

20.

2l.

22,

23.

2k,

I have been much more organized about keeping an up to date
calendar, watching the faculty calendar, having my agenda
handy, keeping lists, and helping students really listen

to announcements. This was a purely organizational matter
that required very little other than deciding to do it!

I have some work to do on this one in certain classes. I

am learning how to ba counsistent which seems to be the crux
of the problem. I am learning to identify which students are
abusing the privileges and work with them individually
rather than harassing an entire class. I am still searching
for the balance between being "understanding and fair" and
being taken.

I have ordered a variety of books and materials on different
levels for home ec. In sewing individualization is inherent.

I feel responsible not only because I want to do: the best
Jjob that I can, but because I feel the students deserve
the best I have.

I want to see the good in people; I dislike misunderstandings
and find that forgiving others makes it easier to contianue
to see the good in them.

The line betweun fair and unfair is tenuous. It tak s
constance sensitivity to treat a class full of kids as
individuals and yet be fair. This area is difficult to
assess. I constantly try to be fair. Often I fail, and
often when I'm being fair the students seem to misunderstand.

I have increased use of magazine articles, pamphlets, visuals
and other current materials. I have taken inservice c¢lasses
to stay current. All of this is important to help the image
of home economics; to help kids realize that it is a relevent,
exciting field.

Using student assistants more has improved my room organization.
Organization of time is also a key. Now that I keep my room
more in order, I feel generally more calm when I am there.

See number 25.

ey
..;::
e

1?7

16

15

1?7

16

16

1?7

16
15




a7.

28,

29.

30.

31,

32,

53

34

35

36.

37.

I don't think I've really improved. I still usually get
to class on time but occasionally don't quite make it. I
am still working on improving.

Evaluations rather than grades and gaining confidence in
Phoning parents are the two things that have increased my
honesty in communicating with parents. As I gain skill
in writing evaluations I f£ind communication easier,

This problem has diminished this year, mostly because I
have expected more in the way of responsibility. I also
did a lesson on responsibility with a class that was
having difficulty.

It is easier to demand certain things from students if they
see that you expect them of yourself. I think it is im-
portant to set an example.,

I have learned to more effectively discuss problems privately,
rather than using the class time. Tt also helps not to have
an audience; real communication is difficult in such an at-

mosphere. I can still work on wy emotional maturity relative
to discipline.

Enthusiasm is a state of mind. I am enthusiastic and hope
that some of this rubs off on my students.

In some classes routine is often desirable (typing) and sew-
ing) ‘wt breaking the routine at intervals is refreshing.
I've learned to do this without breaking the continuity of

learning. Numbers 6, ?, 14, and 20 show ways the routine has
been broken.

I feel that I am competent and aware of the scope of home ec.
I often work on my own typing skills along with the students.

Because I have improved on number 31, humilation of students
is rare.

My classroom is non-threatening for students. Most seem to
be able to relax; they like to come to class,

I have found that letting students know when I am happy
with them generates good feelings. Honesty in others
feelings is equally successful in human relationships. I
am becoming more open.
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38.

39.

b1,

42,

43,

4h,

45,
46,

’*7.

159

Numbers 9, 10, 11, 17, and 20 are all related to helping
students improve a more positive self image. This is a
major goal and I try to work on it in as many aresas as
possible, . -

I an totally involved in the "spiris" of Belmont, including
extra activities. I attend and support as many as driving
distance will allcw,.

Taking the time to talk to kids outside of the classroom
situation has been especially helpful in understanding
the student as an entire person. Positive dialogues with

other faculty members also give insight into student be-
havior.

I have become more aware of student reactions to direction
so that I can kmnow when they understand what to do. This
allows me to avoid being too repetitious.

T am not only ope» to suggestions from students, but I
would like to hear more. That is not to say that I
would use every one, but it is helpful in planning and
in personal relationships to get feedback from students.

Number 1, 5, 7, 14, 18, 24, 25, 26, and 33 all are directed
at attaining this important goal.

Because of gains in numbers 4, 13, 17, 19, 20, and 31 I can
keep my classes under control. They know what I expect of
them and generally get involved enough in their learning
that class control is not really a problem.

See number 40,

Improvement on number 1 (relevency of classwork) automatically
caused improvement on this. I have also used more interesting
methods to aid memorization of necessary material.

I hope that through increased caring and sharing with my
students I come across to them as very humane.
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Transcript of Interview With Teacher B
Conducted by Sue Kent

l. Would you describe the process that you are now going through
with the principal called "self-actualizaticn?"

About a year ago we started this whole process. We started

by taking a very honest look at ourselves as teachers aand

trying to detormine where we were as a teacher at that par-
ticular time. We then compared that to where we want to go

in terms as the very best teacher. So we kinda established
ourselves in both respects and compared the two so we knew

quite clearly where we wanted to go to be what we really

wanted to be, I believe the terms we used to start out with were
the "Me=Now Teacher" and "The Ideal Teacher.'

2. So you had a list of characteristics of the "Ideal Teacher?"
Yes, what I thought the Ideal Teacher would be for me.
5« How did you make up that list?

By thinking very hard about the whole == by thinking about
what I teach today, and by taking a very critical look

at my curriculum., By just being more observant of myself
during the day, and by just feeling what I could improve
upon.

4k, What did you do with the ideals and where you are at that point?

At that point we then worked with the principal on an indivi-
dual basis in terms of trying to identify and live up to what
we though was ideal. Then at different times during the year
we stopped and looked at these things and rated each of them

on a basis of nne to twenty. One was low and twenty being the
very highest. We did that with the very first 'Me-Now! teacher
compared to the "Ideal Teacher." We came up with a number based
on how to go in terms of how much we thought we could improve.

5. I would assume then that you would have a feeling that some of
these super traits you would never be able to complete.

It'as possible you would never achieve them, and I don't think
anyone had the higheat number, but you did have a goal to shoot

at that way. Through~-out the year we re-evaluated and re-assigned
the numbers on the ones we wanted to improve.
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As you vorked on your goals how did the principal work in as
far as working together on these goala?

He would facilitate and react to my progress as well as myself.
7. Vhen you say facilitate, what do you mean by that?

He never made it pushy for me to do these things. I wanted to
do it and he left it up to me pretty much to do it on my own.
He made me very at ease with this whole process, so there was
never a feeling of having to do it. It was very enlightening
that I could do it on my own. Lots of times it was just in
the bvack of my heads I might not think about it for a week or
8o, but then it would come up.

8. Can you give the perfect example of where he acted as a facilita~
tor to facilitate you in doing this on your own?

A number of times I remember getting memos in my box »n things
like “"You really have the activity well planned" and "/ou've
doing a super job" and that kind of thing.

9. To let you know that he knows things are happening?

Yes he is very observant and to me that is how he is more of
a facilitator.

10, What effect has this process had on your kids in class?

I can see it in terms of their learning and in their attitudes
toward the class.

1ll. Give me an example,

One of the goals was to be more sympathetic with students'
problems in tems of their home problems, or any problem they
night have rather than school. I found myself working quite
closely with one that had a lot of personal problems at home.

I think that I recognized this problem which was one of my goals.

12, Some of the characteristics that you talked about in the ideal
teacher =-=- your ideal goals seem like goals that might be for
people other than & teacher. Did you notice that it had an effect
out of the classroom?

Well I think that I thought about it a lot, at home and always
in the back of my mind. I think that that had to have an effect
on my attitude toward other things than school to a certain
degree. But it certainly to a large degree on my philosophy of
education.

340
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1k,

15,
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How was that?

For instance I feel that I should be more sympathetic to
people with personal problems and now feel that is probably a
part of education, a teacher's responsibility. I feel that
it is now a part of my philosophy.

Do you feel this process could be applied to a lot of other
scaools a5 a sort of general process.

I think it could be applied to a lot of other schools. I
think their has to be a certain amount of open-mindness

that has to go with it and you have to consistently look

at yourself and accept yourself as you are., I think you have
to have a lof of self-confidence to go into it. If you go
into it with a negative feeling about yourself, low confidence
level, your reaction to it could be very determintal. I don't
think every person could do it.

Has this process established & closer relationship between you
and the prinecipal? Do you think this has had an effect on the
way you see yourself as a teacher?

Well I certainly think it has enhanced our relationship. I
have always been very honest with him and he has been honest
with me.
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A Personal Reaction To The Self-Actualization Process
By Teacher E

The process of "self-actualization" has been of great benefit
to me. So often we weach a certain level of functioning in a
careere and float there, never question our personal goals: "I do
my job, I don't cause unnecessary "waves" I follow the perscribed
curriculum, keep students under control, and don't hassle anyone."
This kind of teacher could go unnoticed at best and at worst be
praised as a model in thé profession.

Following this process has moved me beyond the type of self-
satisfaction desorived above. First, it has given me a chance to
examine what qualities I felt would be desirable to achieve for
professional growth. With these goals in mind, I had to honestly
decide where I was. Zeroing in on problem areas is probably
easier than identifying strong areas; both are equally important
for proper focus. The second step helped me to sort out which
goals were sincerely important to me and which had been listed
because of a pre concieved idea of what a teacher should be ~=-
based on my past.

Looking at ones self is beneficial, but veing able *‘: sve
how you appear to another. especially to the "principal teacher"
adds another dimension. Throughout the process you are aware
that this is only done to help you reach your goals, not to
expose your weaknesses or to be judged. The honest communication
with the principal generally added to my effectiveness as a
faculty member, aside from all the other goals.

Probably the major outcome was my realization of the im-
portance of affective goals. Sensitivity to feelings of others,
sharing of feelings, general inter-personal relationships cane
up again and again in our dialogues.

My creative output has been increase through this process.
But, like opening a door, just a crack, I now realize how much
more I can do, even though I've done more than ever bafore.




Reading over Maslows characteristics of a self actualizing
person I found that the process has brought me closer to my
ideals. I am now more self directed. It is as if a switch had
been turned on inside me so that I will continue to question and
to look for ways to growe.

My analysis of this process seems, so far, to be more of a
plaudit than a critique. That is because of the personalities
involved. It would not be fair to say that this would be so
well accepted in.all cases. There are some specific variables

other than just following the steps, that allowed it to be success-
ful for me.

The teacher must really want to improve; it cannot be done
just to please comeone else. She must have confidence that the
principal has honeat motives; that his goal is to help her reach
her own goals. There must be mutual trust and respect. Both
parties must be willing to spend the time it takes to follow
the entire process.

These sound auite obvious, but I feel that they cannot
be underrated, if the process is to be successful.
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TEACHER EVALUATION SUMMARY

School Yuar
19 7319 74

PROBATIONARY
TEACHER

First Semester

Second Semester

SCHoOL Belmont Junior High

TENURE TEACHER

Name Teacher B Technical Arts
(Last) (First) (Crade or major subject(s) taught)
*A, COMMENDATIONS: Teacher B has become more sensitive to the value of

long range planning this year. He has better utilized films and visual aids
because of better planning and planning techniques. He has added excitement
to the classroom by utilizing his ideas and creativity and seems to oreate
a good atmosphere for learning by his informal and relaxed approach to re=
lating with students. '

He has concerted much effort in working with students who have learning
deficiencies using different learning methods and behavioral modification
techniques.

Teacher B has also been interested in affective education, and has made
an effort to make his classes more affective.

*B, RECOMMENDATTONS: Teacher B could still sharpen the quality and skills

used in planning. M re utilization of the community and guest speakers could
also be advantageous to the technical arts program.

*C., AREAS OF CONCERN THAT MUST BE IMPROVED:

“Draw a line after the last comment in each section
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